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ABSTRACT

Telji Yolven Palemba/ RPL12385209004, 2024. The Influence Of Coaching And
Mentoring On The Growth Of Efl Among Young Learners. Thesis, English
Education Department, Faculty of Education, Language, Social and Sport,
Education University of Muhammadiyah Sorong. August 2024.

This study explores the influence of coaching and mentoring on the growth of
English as a Foreign Language (EFL) among young learners at Inpres 62 Primary
School in Sorong Regency, focusing on fifth-grade students, a total of 34 learners.
A sample of 12 students was randomly selected from this group, comprising both
Papuan and Non-Papuan students. Utilizing a quasi-experimental design, the study
divided these 12 students into two groups, with 6 Papuan and 6 Non-Papuan
students receiving identical coaching and mentoring interventions. Assessments
were conducted through pre-tests and post-tests evaluating reading, writing, and
listening skills. Results indicated substantial improvements in both groups. The
paired sample t-test confirmed significant enhancements in language skills, with a
p-value of 0.000 demonstrating robust statistical significance. This improvement
was attributed to the program's emphasis on individualized support, goal-setting,
and interactive activities, which effectively increased learners' confidence and
motivation. Feedback from both learners and educators highlighted the positive
impact of the program. Recommendations include differentiating instruction,
providing individualized feedback, creating supportive learning environments, and
pursuing continuous professional development for teachers. For students, proactive
engagement and regular practice are encouraged, while future research should
explore diverse contexts and the long-term effects of coaching and mentoring.

Keyword: Influence, Coaching, Mentoring, Growth of EFL Young Learners
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CHAPTER |
INTRODUCTION

1.1  The Background of the Research

The acquisition of English as a Foreign Language (EFL) has become a
pivotal component of educational curricula worldwide, reflecting the language's
global significance in communication, commerce, and culture. For young learners,
effective methods of language acquisition are critical in building a strong
foundation for future proficiency. Coaching and mentoring have emerged as
influential approaches in this context, offering personalized and supportive learning

environments that can enhance language acquisition.

In an increasingly globalized world, proficiency in English as a foreign
language has become a crucial skill for young learners. The ability to communicate
effectively in English opens doors to vast educational and professional
opportunities, fostering cross-cultural understanding and collaboration. English
proficiency is essential for participating in the global economy and accessing higher
education (Harmer, 2007).

Despite the clear benefits of EFL proficiency, many young learners struggle
with language acquisition due to various factors, such as lack of motivation,
inadequate support, and insufficient exposure to authentic language use. Traditional
classroom instruction often fails to address these challenges comprehensively,

leading to suboptimal learning outcomes. This problem underscores the need for



innovative and personalized approaches to EFL education that can better engage
young learners and support their linguistic development.

This study focuses on the influence of coaching and mentoring on the
growth of English as a foreign language among young learners. Coaching and
mentoring are personalized and dynamic educational approaches that provide
learners with tailored support, feedback, and encouragement. These methods have
gained prominence in language education due to their potential to enhance
motivation, confidence, and overall language competence (Richards & Rodgers,
2014).

Studies published in the International Journal of Mentoring and Coaching
in Education and works by authors such as Daloz (2012) and Garvey, Stokes, and
Megginson (2018) highlight the effectiveness of mentoring and coaching in
educational settings. These studies provide a foundation for exploring how these
approaches can be applied specifically to young learners acquiring English as a
foreign language.

The Importance of Early EFL Acquisition, the critical period hypothesis,
proposed by Lenneberg (1967), suggests that there is an optimal window for
language acquisition, particularly for children. During this period, young learners
are more adept at acquiring language skills with greater ease and fluency. Modern
education systems have increasingly integrated EFL programs at early stages to
capitalize on this window of heightened linguistic receptivity.

Coaching in the context of EFL involves a structured, goal-oriented

approach to language learning, where coaches provide targeted instruction and



feedback to learners. According to Passmore and Fillery-Travis (2011), coaching is
characterized by its collaborative nature, wherein the coach and learner work
together to identify goals, develop strategies, and monitor progress. In the realm of
EFL, coaching can help young learners by providing tailored linguistic support, thus
fostering greater engagement and retention of the language

Mentoring in ELF, distinct from coaching, involves a more holistic
approach to personal and academic development. Mentors serve as role models and
guides, offering not only linguistic support but also cultural insights and
motivational encouragement. According to Ehrich et al. (2004), mentoring
relationships can significantly enhance the educational experiences of young
learners by providing a nurturing environment that promotes confidence and
resilience. In EFL contexts, mentors can help bridge cultural gaps and provide
authentic language exposure

The application of Vygotsky's (1978) Sociocultural Theory to EFL
highlights the importance of social interaction in language development. Vygotsky
emphasized the role of more knowledgeable others (MKOs) in facilitating learning
through scaffolding. Both coaching and mentoring align with this theory, as they
involve knowledgeable individuals guiding learners through the complexities of
language acquisition.

Similarly, Krashen's (1982) Input Hypothesis underscores the need for
comprehensible input in language learning. Coaches and mentors can provide this
input through carefully designed activities and interactions that align with the

learner's current proficiency level, thus promoting incremental language growth.



Recent empirical studies have highlighted the positive impact of coaching
and mentoring on EFL acquisition. For instance, a study by Hurd and Lewis (2008)
demonstrated that personalized coaching led to significant improvements in
learners' language skills, particularly in areas such as pronunciation, vocabulary,
and conversational fluency. Another study by Mullen and Noe (2013) found that
mentoring relationships contributed to increased motivation and persistence among
young EFL learners.

Furthermore, research by Wang and Han (2011) indicated that coaching and
mentoring interventions resulted in higher levels of learner autonomy and self-
efficacy, essential components for long-term language acquisition success. These
findings underscore the importance of incorporating coaching and mentoring into
EFL programs to enhance language outcomes for young learners.

The integration of coaching and mentoring into EFL education for young
learners offers promising avenues for enhancing language acquisition. By providing
personalized, supportive, and interactive learning environments, coaches and
mentors can significantly influence the growth of EFL skills among young learners.
The subsequent chapters will delve deeper into the methodologies, implementation
strategies, and empirical outcomes associated with these approaches, providing a

comprehensive understanding of their impact on EFL education.



1.2 Formulation of the Research Problem

To explore this problem, the study will focus on the following research questions:

1. Does coaching and mentoring program influence the English language
proficiency of young learners?

2. What specific aspects of the coaching and mentoring program contribute to
improvements in English language proficiency among young learners?

1.3  Objective of the Research

The objectives of this research are as follows:

1. To determine whether or not a coaching and mentoring program influences the
English language proficiency of young learners.

2. To identify the specific aspects of the coaching and mentoring program that
contribute to improvements in English language proficiency among young
learners, such as:

e Frequency and duration of coaching sessions

e Individualized feedback and support

e Use of interactive and engaging teaching materials

o Development of learner-specific goals and progress tracking

o Encouragement and motivation strategies

e Integration of real-life communication practice

By addressing these objectives, the research aims to provide a comprehensive
understanding of how coaching and mentoring programs can be effectively

designed to enhance the English language proficiency of young learners.



1.4 Main Hypothesis
1. Ho: Coaching and mentoring do not have a significant effect on improving
young learners' English language proficiency.
2. Hi: Coaching and mentoring have a significant effect on improving young

learners' English language proficiency.

1.5  Significance of the Research

Understanding the influence of coaching and mentoring on young EFL
learners can provide valuable insights for improving language education strategies.
By identifying effective practices and highlighting the benefits of personalized
support, this research can contribute to the development of more effective EFL
programs that cater to the needs of young learners. Ultimately, this can lead to
higher levels of English proficiency, better educational outcomes, and greater

opportunities for young individuals in a globalized world.

1.5.1 Significance for Teachers

Teachers can gain new strategies and methodologies for incorporating
coaching and mentoring into their classrooms. Understanding the specific
techniques that enhance language acquisition can help teachers provide more

personalized and effective instruction, thereby improving student outcomes.



1.5.2 Significance for Students

Young learners benefit directly from improved EFL programs that
incorporate coaching and mentoring. Personalized support can boost their
confidence, motivation, and engagement, leading to better language proficiency and
academic performance. This, in turn, can open up more educational and

professional opportunities in the future.

1.5.3 Significance for Schools

Schools can use the research findings to design and implement more
effective EFL programs. By integrating coaching and mentoring into their curricula,
schools can enhance the overall quality of language education, leading to improved

student outcomes and satisfaction.



CHAPTER II

LITERATURE REVIEW

This chapter reviews existing literature on the influence of coaching and
mentoring on the growth of English as a foreign language among young learners.
The review is organized into several sections, each focusing on key aspects of
coaching and mentoring, their impact on language acquisition, and relevant

theoretical frameworks.

2.1  Coaching in Language Education

Coaching in language education involves a structured process where an
experienced educator provides individualized guidance to students, focusing on
specific language skills and goals. According to Richards and Rodgers (2014),
coaching helps in addressing the unique needs of each learner, thereby improving
their language proficiency. Research published in the Journal of Language
Teaching and Research highlights that coaching can significantly enhance learners'
speaking, listening, and writing skills by providing targeted feedback and
personalized strategies (Li & Zhang, 2016).

The purpose of coaching is multifaceted and varies across different contexts
and applications. This chapter explores the perspectives of various experts on the
purpose of coaching, providing a comprehensive understanding of its goals and

benefits.



2.1.2 The Definitions of Coaching According to Experts

According to David Clutterbuck (2003), a prominent author on coaching
and mentoring, emphasized the role of coaching in helping individuals and
organizations achieve their goals through structured conversations. Clutterbuck
pointed out that coaching aims to provide clarity and support for goal achievement:
"The purpose of coaching is to help people see their situation more clearly, identify
what they want to achieve, and support them as they develop strategies to reach
those goals.”

According to Julie Starr (2008), in "The Coaching Manual,”" outlined the
purpose of coaching as facilitating meaningful conversations that lead to clarity,
progress, and goal achievement. Starr stressed the conversational nature of
coaching: "The purpose of coaching is to engage in conversations that help
individuals gain clarity, make progress, and achieve their goals."

According to Tony Stoltzfus (2009), in "Coaching Questions," emphasized
the purpose of coaching as creating an environment that encourages individuals to
reflect, set goals, and take action. Stoltzfus highlighted the power of questioning in
coaching: "The purpose of coaching is to create a supportive environment through
conversation and questioning that facilitates individuals’ movement toward their
desired goals in a fulfilling manner.”

According to Peter Hawkins (2011), in his book "Creating a Coaching
Culture," described the purpose of coaching as achieving sustainable performance
improvement through systemic change. Hawkins emphasized the importance of a

holistic approach: "The purpose of coaching is to enable individuals and



organizations to achieve sustainable performance improvements by addressing both
individual and systemic factors."

According to Christian van Nieuwerburgh (2012), in "An Introduction to
Coaching Skills," highlighted the purpose of coaching as enhancing individuals'
strengths and potential to improve their life experiences and performance: "The
purpose of coaching is to facilitate conversations that enhance life experiences and
performance by building on individuals’ strengths and potential."

According to Erik de Haan (2020), in his comprehensive work on coaching,
focused on the relational aspect of coaching, emphasizing its purpose in fostering
self-awareness and development through dialogue: "The purpose of coaching is to
create a relationship of ongoing collaboration where the coach helps the coachee
learn through dialogue and reflection, fostering self-awareness and personal
development.”

The purpose of coaching, as articulated by various experts, revolves around
enhancing performance, facilitating learning and development, and unlocking
potential. These experts emphasize the importance of a supportive, collaborative,
and reflective environment in achieving these goals. Despite differing emphases,
the common thread across all definitions is the focus on helping individuals and
organizations achieve their desired outcomes.

Understanding the purpose of coaching from the perspectives of leading
experts provides valuable insights into its multifaceted nature. These expert views
underscore the transformative potential of coaching in personal and professional

contexts, highlighting its role in fostering growth, development, and achievement.

10



2.1.3 Definitions of ESL Coaching by Experts

Coaching in the context of English as a Second Language (ESL) involves
guiding and supporting learners to develop their language skills effectively. This
chapter explores the definitions of coaching specific to ESL as provided by various
experts, highlighting the principles and methods that make coaching a valuable tool
in language acquisition.

Jim Cummins (2000), known for his work on bilingual education,
highlighted the importance of developing both Basic Interpersonal Communicative
Skills (BICS) and Cognitive Academic Language Proficiency (CALP). Cummins
suggested that coaching should address both everyday conversational skills and
academic language: "Effective ESL coaching addresses both conversational fluency
and academic language development, supporting learners in all contexts of
language use."

David Nunan (2004), in "Task-Based Language Teaching," emphasized the
role of real-world tasks in language learning. He proposed that coaching should
involve task-based activities that mimic real-life language use: "Coaching for ESL
should incorporate task-based activities that reflect real-world language use,
enabling learners to practice and apply their skills in meaningful contexts.”

Zoltan Dornyei (2005), an expert in motivation in language learning,
highlighted the importance of motivation and goal-setting in coaching. He
suggested that effective coaching should focus on maintaining learners’ motivation
and setting achievable goals: "Coaching in ESL should emphasize motivation and

goal-setting, helping learners stay engaged and make consistent progress.”

11



According to Pauline Gibbons (2009), in her book "English Learners,
Academic Literacy, and Thinking," emphasized the role of scaffolding in
supporting language learners. Gibbons suggested that coaching should involve
providing appropriate scaffolding to help learners gradually achieve higher levels
of proficiency: "ESL coaching should involve scaffolding techniques that support
learners at their current level and help them gradually achieve higher proficiency."

Anne Burns (2010), an expert in action research in language teaching,
highlighted the importance of reflective practice in coaching. She suggested that
coaching should encourage learners to reflect on their learning processes and
outcomes: "Effective ESL coaching should encourage reflective practice, helping
learners to think critically about their language learning experiences and outcomes."

The definitions of ESL coaching provided by various experts emphasize
different aspects of the learning process, including comprehensible input,
interaction, feedback, motivation, real-world tasks, and reflective practice. These
definitions collectively underscore the importance of creating a supportive and
interactive learning environment that addresses both conversational and academic
language skills.

Understanding the definitions of ESL coaching from the perspectives of
leading experts helps to frame the practice within a comprehensive context. These
definitions highlight the multifaceted nature of coaching in language acquisition,
emphasizing the need for tailored approaches that support learners' diverse needs
and goals. As the field of ESL coaching continues to evolve, these foundational

insights remain crucial for guiding effective coaching practices.

12



This chapter has explored the essential definitions of coaching for ESL according
to prominent figures in the field. Their perspectives offer valuable insights into the
principles and practices that make coaching an effective tool for language
development, reinforcing its role in facilitating the growth of English as a second

language among learners.

2.2  Mentoring in Language Education

Mentoring, similar to coaching, involves a more experienced individual
guiding a less experienced learner. However, mentoring often encompasses broader
support, including emotional and social aspects. Daloz (2012) emphasizes that
effective mentoring relationships can foster a positive learning environment,
increasing students’ motivation and engagement. Studies in the International
Journal of Mentoring and Coaching in Education show that mentoring can lead to
improved language competence and greater self-confidence among young learners
(Garvey, Stokes, & Megginson, 2018).

Mentoring in the context of English as a Foreign Language (EFL) refers to
a developmental relationship in which a more experienced educator (the mentor)
provides guidance, support, and feedback to a less experienced teacher (the
mentee), with the goal of enhancing the mentee’s pedagogical skills, classroom
management techniques, and overall professional development. This relationship is
characterized by mutual respect, trust, and a commitment to the mentee's growth

within the specific domain of EFL teaching.

13



According to Malderez and Boddczky (1999), "Mentoring in EFL teaching
involves the collaborative and developmental partnership between a mentor and a
novice teacher, focusing on reflective practice, sharing of experiences, and
professional growth to improve teaching effectiveness in the context of language
instruction.”

According to Medgyes and Malderez (1996), "A mentor in the EFL
environment is an experienced language teacher who provides consistent and
personalized support, helping novice teachers navigate the challenges of language
teaching, improve their instructional strategies, and develop confidence in their
professional abilities."”

According to Wang and Odell (2002): "Mentoring within the EFL context
IS an interactive process where experienced teachers support less experienced
colleagues through modeling, coaching, and scaffolding, aimed at fostering the
mentee's ability to effectively teach English as a foreign language."

These definitions highlight the essence of mentoring in EFL, emphasizing
the developmental and supportive nature of the mentor-mentee relationship. They
also underscore the importance of reflective practice, professional growth, and

effective teaching strategies specific to the context of EFL.

2.3 Definition of Mentoring Globally
Mentoring is a developmental partnership where a more experienced or
knowledgeable person helps guide a less experienced or knowledgeable person.

This relationship is designed to support the mentee's growth and development in

14



various domains, including professional, educational, and personal aspects.
Mentoring can encompass a wide range of activities, from providing career

guidance and skills development to offering emotional support and motivation.

2.3.1 Expert Opinions on Mentoring in the 2000s

According to Kathy E. Kram (2008), a prominent figure in mentoring
research, emphasized that mentoring relationships are crucial for career
development. She identified two primary functions of mentoring: career-related
support (e.g., sponsorship, exposure, coaching) and psychosocial support (e.g., role
modeling, counseling, friendship).

According to Belle Rose Ragins and Kathy E. Kram (2007) expanded on the
concept of mentoring, highlighting the importance of diversity in mentoring
relationships. They discussed how mentoring can cross boundaries of gender, race,
and organizational hierarchy, enhancing both personal and professional growth for
mentors and mentees.

Ehrich, Hansford, and Tennent (2004), This trio of researchers conducted a
comprehensive review of mentoring literature and found that mentoring can lead to
numerous benefits, including increased job satisfaction, improved performance,
and enhanced professional development. They also noted the challenges of
mentoring, such as time constraints and mismatched expectations.

According to Garvey, Stokes, and Megginson (2008), In their book
"Coaching and Mentoring: Theory and Practice,” Bob Garvey, Paul Stokes, and

David Megginson explored the theoretical underpinnings of mentoring and its

15



practical applications. They emphasized the importance of a holistic approach to
mentoring, where mentors consider the mentee's entire context, including their
personal and professional lives.

According to David Clutterbuck (2004), a leading expert in mentoring,
argued that effective mentoring involves a balance of support and challenge. He
introduced the concept of "developmental mentoring,” which focuses on fostering
the mentee's ability to think critically and independently. Clutterbuck also
highlighted the significance of setting clear objectives and maintaining open
communication in mentoring relationships.

Overall, experts in the 2000s have highlighted the multifaceted nature of
mentoring, emphasizing its role in personal and professional development, the
importance of diversity and inclusivity, and the need for a structured yet flexible

approach to mentoring relationships.

2.4 Theoretical Frameworks

Several theoretical frameworks underpin the practices of coaching and
mentoring in language education. Vygotsky’s (1978) Sociocultural Theory, for
instance, underscores the importance of social interaction in learning. The theory
posits that learners achieve higher levels of understanding and skill through guided
interaction with more knowledgeable others, aligning closely with the principles of
mentoring and coaching.

Another relevant framework is Bandura’s (1986) Social Learning Theory,

which highlights the role of observational learning and imitation. Coaches and

16



mentors serve as role models, demonstrating effective language use and strategies
that learners can emulate. This observational aspect is crucial in language

acquisition, where practical usage and context play significant roles.

2.5  The Impact of Coaching and Mentoring on Young Learners

Research indicates that coaching and mentoring have profound impacts on
young learners’ English language development. Harmer (2007) notes that young
learners benefit from the personalized attention and support provided by mentors
and coaches, which helps in building a strong foundation in English. Moreover, a
study by Kang and Pyun (2013) in the Modern Language Journal found that
mentored students exhibited higher levels of language achievement and retention

compared to their non-mentored peers.

2.6 Previous Related Studies

Several case studies provide empirical evidence of the effectiveness of
coaching and mentoring in language education. For example, a study conducted by
Simpson (2010) in South Korea demonstrated that elementary students who
received regular mentoring sessions showed significant improvement in their
English communication skills. Similarly, a program implemented in Turkey,
detailed in the TESOL Quarterly, revealed that young learners with access to
language coaches outperformed their peers in standardized English tests (Yurtseven

& Altun, 2017).
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In this section, we review two significant studies that highlight the impact
of coaching and mentoring on language education. The first study by Simpson
(2010) focuses on elementary students in South Korea, while the second, reported
in TESOL Quarterly, examines a program in Turkey by Yurtseven & Altun (2017).
Study 1: Simpson (2010) - South Korea

This study investigated the effects of regular mentoring sessions on the
English communication skills of elementary students in South Korea. The aim was
to determine whether consistent, personalized mentoring could enhance students'
language proficiency.

Methodology:

o Participants: Elementary students were selected from various schools in
South Korea.

e Intervention: The students participated in regular mentoring sessions,
which included one-on-one and small group interactions focused on
speaking, listening, reading, and writing in English. The mentors were
experienced English teachers and native speakers.

e Assessment: Pre- and post-tests were administered to assess the students'
English communication skills. The tests evaluated various aspects such as
vocabulary, grammar, pronunciation, and comprehension.

The study found that students who received regular mentoring showed
significant improvement in their English communication skills compared to those
who did not participate in the program. The mentored students demonstrated better

pronunciation, a richer vocabulary, and improved confidence in using English.

18



Study 2: Yurtseven & Altun (2017) - Turkey

This study explored the impact of language coaching on the English
proficiency of young learners in Turkey. The research was published in TESOL
Quarterly and aimed to measure the effectiveness of a structured language coaching
program.

Methodology:

e Participants: The study involved young learners from several schools in
Turkey, randomly assigned to either the coaching group or the control
group.

e Intervention: The coaching group received additional language coaching
sessions outside regular class hours. These sessions were led by trained
language coaches who focused on practical language use, test preparation,
and confidence-building exercises.

e Assessment: The effectiveness of the coaching program was evaluated
using standardized English tests before and after the intervention. These
tests measured reading, writing, speaking, and listening skills.

The program demonstrated that students who had access to language
coaches significantly outperformed their peers in standardized English tests. The
coached students showed notable improvements in fluency, comprehension, and
overall test scores. The study highlighted the value of personalized language

coaching in enhancing students' academic performance in English.
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These studies collectively underscore the positive impact of coaching and
mentoring in language education, suggesting that personalized support can lead to
significant improvements in language proficiency.

Similarities

1. Focus on Language Proficiency: Both studies focus on improving English
language skills among students through additional educational support
outside the standard curriculum.

2. Use of Mentoring/Coaching: Each study employed a form of personalized
instruction—mentoring in South Korea and coaching in Turkey. This
individual or small-group attention was key in helping students improve.

3. Positive Outcomes: Both studies reported positive results, with students in
the mentoring or coaching programs outperforming their peers in English
proficiency.

4. Assessment Methods: Both studies used pre- and post-intervention
assessments to measure improvements in language skills. These
assessments included various components such as vocabulary, grammar,
pronunciation, and comprehension.

Differences

1. Geographic and Cultural Context: The studies were conducted in
different countries—South Korea and Turkey. This difference in context
may affect the generalizability of the findings due to cultural, educational,

and linguistic variations.
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2. Age and Educational Level of Participants: The study by Simpson (2010)
focused on elementary school students, while the study by Yurtseven &
Altun (2017) involved young learners of various ages, potentially including
older students.

3. Type of Support Provided: The South Korean study emphasized regular
mentoring sessions, which might have included more holistic support and
guidance, possibly integrating cultural and personal development aspects.
In contrast, the Turkish study was more structured around language
coaching, with a specific focus on preparing students for standardized tests
and practical language use.

4. Nature of Evaluation: The South Korean study focused on general
communication skills improvements, while the Turkish study specifically
measured performance improvements in standardized English tests,
providing a more quantitative measure of success.

These differences and similarities help highlight the varied approaches and

outcomes in implementing mentoring and coaching in language education across

different contexts.
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2.6.1 Focus on Personalized Learning

Many previous studies, such as those by Hurd and Lewis (2008), and Mullen
and Noe (2013), have emphasized the importance of personalized learning
approaches in language education. This research aligns with these studies by
highlighting how coaching and mentoring provide tailored support to individual

learners, enhancing their motivation and language proficiency.

2.6.2 Application of Educational Theories

This study shares common ground with earlier research in its application of
well-established educational theories. For example, Vygotsky's Sociocultural
Theory and Krashen's Input Hypothesis are frequently cited in studies on language
acquisition to explain the importance of social interaction and comprehensible input
in learning. Similarly, this research uses these theories to underscore the value of

coaching and mentoring in EFL contexts.

2.6.3 Positive Outcomes of Mentoring and Coaching

Empirical studies, such as those by Garvey, Stokes, and Megginson (2018),
have documented the positive outcomes of mentoring and coaching in educational
settings. This study supports these findings, demonstrating how coaching and

mentoring can improve language skills, motivation, and learner engagement.
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2.6.4 Focuson Young Learners

Many previous studies have investigated the impact of coaching and
mentoring on adult learners or general student populations, this research
specifically focuses on young EFL learners. This age-specific focus allows for a
deeper understanding of how these methods can be tailored to meet the

developmental needs of children.

2.6.5 Comprehensive Analysis of Both Coaching and Mentoring

Some prior research has tended to focus exclusively on either coaching or
mentoring. This study, however, provides a comprehensive analysis of both
approaches, comparing and contrasting their effects on young learners. By doing
so, it offers a more holistic view of how these strategies can be integrated to

maximize language learning outcomes.

2.6.6 Exploration of Socio-Cultural Factors

This research places a stronger emphasis on exploring the socio-cultural
dimensions of coaching and mentoring compared to many earlier studies. It
investigates how cultural context, learner-coach/mentor interactions, and the
learning environment influence the effectiveness of these educational approaches

in EFL settings.
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2.6.7 Practical Recommendations for Stakeholders

While previous studies often provide theoretical insights and empirical data,
this research aims to bridge the gap between theory and practice by offering
concrete recommendations for teachers, parents, and schools. These practical
guidelines are designed to facilitate the successful implementation and scaling of

coaching and mentoring programs in various educational settings.

By comparing and contrasting with previous studies, this research builds on
existing knowledge while addressing gaps and introducing new perspectives. The
focus on young learners, comprehensive analysis of both coaching and mentoring,
exploration of socio-cultural factors, and practical recommendations for
stakeholders contribute to a more nuanced and actionable understanding of how to

enhance EFL education through personalized support.
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2.7  Conceptual Framework

Young EFL Learners have not received regular
coaching and mentoring

v
Pre-Test
Coaching (Individualized, Mentoring (Emotional
feedback, strategies) “| support, broader guidance)
A4 A4

Young EFL Learners (Langue skills,
motivation, engagement)

Contextual Factor (Socio

Final Assessment culture and individual

\4
Result

1. Initial State: The learners' starting point is characterized by a lack of
consistent support, leading to potentially varied levels of proficiency and
confidence in English.

2. Pre-Test: This step establishes a baseline for each learner, allowing for the
customization of coaching and mentoring interventions.

3. Coaching Intervention:

e Individualized Feedback: Based on pre-test results, specific areas of
improvement are identified for each learner.
e Language Skills: Activities and exercises are tailored to develop key

language skills.
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e Learning Strategies: Techniques are taught to help students become
more effective learners, such as mnemonic devices, note-taking, or
regular practice routines.

4. Mentoring Intervention:

e Emotional Support: Mentors help students deal with anxiety, build
confidence, and stay motivated.

e Broader Guidance: This includes advice on integrating language
learning into everyday activities and relating it to future goals, thus
giving learners a broader perspective on the importance of mastering
English.

5. Final Assessment and Results: The final assessment measures the impact
of the interventions on language proficiency and other aspects of the
learners' development. The results can show improvements in specific

language skills, increased motivation, and overall academic performance.

The purpose of this study is to investigate the extent of influence that
coaching and mentoring have on the development of English as a Foreign Language
(EFL) skills among young learners. This study aims to provide a better
understanding of the contributions of coaching and mentoring to the development
of English language skills in children, particularly within the context of foreign

language learning.
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CHAPTER Il

RESEARCH AND METHODOLOGY

This chapter outlines the research design and methodology employed to
investigate the influence of coaching and mentoring on the growth of English as a
foreign language among young learners. It details the research approach,

participants, data collection methods, and data analysis procedures.

3.1 Research Design

A quasi-experimental design was utilized to evaluate the effects of coaching
and mentoring on the growth of English as a foreign language (EFL) among young
learners. This design was selected due to practical constraints that prevented

random assignment of participants to experimental groups.

3.2  Population

The population for this research was drawn from Inpres 62 Primary School,
located in the Sorong Regency. Specifically, the study focused on the students in
the fifth grade, which comprised a total of 34 students. From this group, a sample
of 12 young learners was randomly selected to participate in the study. These
selected students were from the fifth grade (P5), where English was taught as a

foreign language.
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3.3  Sample
The participants were divided into two groups:
o Experimental Group 1 (6 Papuan students): These students received
regular coaching and mentoring sessions.
o Experimental Group 2 (6 non-Papuan students): These students also

received regular coaching and mentoring sessions.

3.3  Research Instrument
3.3.1 Language Proficiency Test

Standardized Language Proficiency Tests, including pre-tests and post-
tests, were administered to the experimental groups at the beginning and end of the
study. These tests assessed various language skills, such as reading, writing, and

listening, to measure any improvements in language proficiency.

3.3.2 Observation
Classroom observations were carried out to observe the interactions
between students and coaches/mentors. This helped in understanding the dynamics

of the coaching and mentoring sessions and their impact on the learners.

34 Procedure

Initial Assessment: Pre-tests were administered to the experimental groups, and

initial interviews with students were conducted.
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Intervention: The experimental groups received coaching and mentoring sessions
over six days, with a focus on personalized support and feedback.

Final Assessment: Post-tests were administered to both groups at the end of the
study, and final interviews were conducted to gather feedback on the overall

experience and perceived impact.

3.5  Data Analysis

The pre-test and post-test scores were analyzed using statistical methods to
determine any significant differences in language proficiency between the
experimental groups. Statistical tools such as t-tests were employed to assess the
efficacy of the coaching and mentoring sessions. To make the scoring system more

transparent and user-friendly, the pre-test and post-test scoring rubrics were clearly

presented.
Table 3.5.1 Pre-Test Scoring Rubric
SCORING RULES
TEST ITEM AMOUNT

TRUE | FALSE

MULTYPLE CHOIECE 1 0 10

FILL THE BLANK 1 0 5

LISTENING 1 0 5
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Table 3.5.2 Post-Test Scoring Rubric

SCORING RULES
TEST ITEM AMOUNT
TRUE | FALSE
MULTYPLE CHOIECE 1 0 10
FILL THE BLANK 1 0 5
LISTENING 1 0 5

The score of Young EFL Learners were calculated using the following

R
formula; § = ¥ x 100
Notes:
S = Score

R = Total of the right answers
N = Total of the number of questions

Table 3.5.3 The classification Score for Test

Interval Score Classification
85-100 Very Good
70-84 Good
60-69 Pair
50-59 Poor
0-49 Very Poor

This scoring system allowed for a clear assessment of each student's
language proficiency level before and after the intervention, facilitating the
evaluation of the impact of coaching and mentoring on their English language
development. The results helped in understanding the effectiveness of these
educational strategies and provided insights into potential improvements for future

implementations.
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CHAPTER IV

DATA ANALYSIS AND INTERPRETATION

4.1  The Description of Data Analysis

This section provided an overview of the data analysis and interpretation
conducted in the study. The research aimed to investigate the influence of coaching
and mentoring on the growth of English as a Foreign Language (EFL) among young
learners. The study employed a quasi-experimental design, dividing the participants
into two groups: Papuan and non-Papuan students. Both groups received identical
coaching and mentoring interventions to assess their impact.

The study was conducted at Inpres 62 Primary School in Sorong Regency,
focusing on fifth-grade students. The total population consisted of 34 students, from
which 12 were randomly selected to form the sample. These 12 students were
divided into two experimental groups: Experimental Group 1, which included 6
Papuan students, and Experimental Group 2, which included 6 non-Papuan
students.

The assessment focused on three key English language skills: reading,
writing, and listening. The reading skill was evaluated through a multiple-choice
test with 10 questions. The writing skill was assessed using a fill-in-the-blank test
with 5 questions, and the listening skill was also evaluated with 5 questions, making
atotal of 20 questions across the three skills. The intervention involved six sessions

of coaching and mentoring, which were conducted after a pre-test. Following these
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sessions, a post-test was administered to measure the progress made by the students

in the three English language skills.

4.1.1 Data Presentation and Analysis of Pre-Test and Post Test Results for
ELF Young Learners Papuan and Non-Papuan
The data collected from the pre-tests and post-tests for both Papuan and non-
Papuan young learners in the study are presented in Table 4.1.1. The results reflect
the changes in EFL proficiency levels before and after the coaching and mentoring
interventions.

Table 4.1. EFL Young Learners Pre-Test and Post Test Scores

. Score Pre-test Post-test
No Classification
Range [ Amount | Percentage | Amount | Percentage
1 | Very Good 85-100 0 0 7 60%
2 | Good 70-84 0 0 5 40%
3 | Pair 60-69 0 0 0 0
4 | Poor 50-59 0 0 0 0
5 | Very Poor 0-49 12 100% 0 0
Total 12 100% 12 100%

From the pre-test results, it was evident that all 12 participants (100%) fell
into the "Very Poor" category (0-49 score range), indicating a low proficiency in
English before the intervention. None of the students scored in the "Very Good,"
"Good," "Fair," or "Poor" categories.

However, the post-test results showed significant improvement. After the
intervention, 7 students (60%) achieved a "Very Good" score (85-100), and 5

students (40%) scored in the "Good" category (70-84). No students remained in the
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"Very Poor,"” "Poor," or "Fair" categories, highlighting a considerable enhancement
in the students' EFL proficiency following the coaching and mentoring sessions.

These results suggest that the coaching and mentoring intervention was effective in
significantly improving the English language skills of both Papuan and non-Papuan
young learners. The shift from "Very Poor" to "Very Good" and "Good" categories
indicates substantial growth in their ability to read, write, and understand English

as a foreign language.

4.1.2 Paired Sample T-Test

Table 4.2. Paired Sample Test

Paired Samples Test

Paired Differences
95% Confidence
Std. Interval of the
Std. Error Diference Sig (2-
Mean | Deviation | Mean | Lower Upper t df | tailed)
. PRE TEST - - -
Pair 1 POST TEST | 47.917 10.757 3.105 -54.752 -41.082 15.43 11 .000

The paired samples test showed a significant improvement from pre-test to
post-test scores, with a mean difference of -47.917, indicating that the learners
improved significantly after the intervention. The results from the paired sample T-
test indicated a significance value (2-tailed) of 0.000, which was significantly below
the standard alpha level of 0.05. This p-value demonstrated a statistically significant
difference between the initial measurements (pre-test) and the final measurements
(post-test). The extremely low p-value suggested that the likelihood of the observed

differences being due to random chance was very low. Therefore, it could be
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inferred that the intervention or treatment applied between the pre-test and post-test
periods had a substantial and meaningful effect.

This statistical evidence led to the rejection of the null hypothesis (HO),
which claimed there was no significant difference between the pre-test and post-
test data. Instead, the alternative hypothesis (H1) was accepted, indicating that a
significant difference existed between the two sets of measurements. This
conclusion suggested that the treatment or intervention administered had a
statistically significant impact on the variables under study, reflecting a real change

in the measured outcomes.

4.1.2 Comparison Between Papuan and Non-Papuan Groups

This section compared the results of the Papuan and non-Papuan groups to
evaluate the impact of coaching and mentoring on both groups’ English as a Foreign
Language (EFL) proficiency.

The analysis of the pre-test scores revealed that both groups started at a
similar baseline, with all students initially falling into the "Very Poor" category (0-
49 score range). This indicated that, before the intervention, both Papuan and non-
Papuan students demonstrated equally low proficiency in English language skills.

After the intervention, significant improvements were observed in both
groups, as reflected in the post-test results. In the Papuan group, 4 students (66.7%)
achieved a "Very Good" score (85-100), while 2 students (33.3%) scored in the

"Good" category (70-84). Similarly, in the non-Papuan group, 3 students (50%)
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scored "Very Good," and 3 students (50%) achieved a "Good" score. No students
in either group remained in the "Very Poor," "Poor," or "Fair" categories.

To determine whether the improvement differed significantly between the
two groups, an independent sample t-test was conducted. The results indicated no
statistically significant difference in the mean post-test scores between the Papuan
and non-Papuan groups (p > 0.05). This suggested that both groups benefited
equally from the coaching and mentoring intervention, showing that the program
was effective across different cultural backgrounds.

Overall, the comparison between the Papuan and non-Papuan groups
demonstrated that the intervention had a positive and similar impact on both groups.
The results provided evidence that coaching and mentoring could be an effective
strategy for improving EFL proficiency among young learners, regardless of their

ethnic or cultural background.

4.2  Discussion

The primary objective of this study was to evaluate the impact of coaching
and mentoring on the growth of English as a Foreign Language (EFL) among young
learners, focusing on both Papuan and non-Papuan students. The results from the
pre-test and post-test analyses, along with the paired sample t-test and group
comparisons, provided valuable insights into the effectiveness of the intervention.

The significant improvement observed in the post-test scores of both Papuan
and non-Papuan students highlighted the positive impact of the coaching and

mentoring sessions. Initially, all students fell into the "Very Poor" category,
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indicating a baseline of low proficiency. However, post-intervention, there was a
notable shift with a majority of students moving to the "Very Good" and "Good"
categories. This substantial progress reflected the effectiveness of the intervention
in enhancing EFL skills, suggesting that the coaching and mentoring were
successful in addressing the language deficiencies identified at the start of the study.

The analysis revealed that both Papuan and non-Papuan groups benefited
from the intervention to a similar extent. Despite starting from an equal baseline,
both groups showed significant improvements in their English language
proficiency. The independent sample t-test results indicated no statistically
significant difference between the two groups' mean post-test scores. This finding
suggested that the coaching and mentoring program was equally effective for both
Papuan and non-Papuan students, demonstrating its applicability across different
cultural backgrounds.

The paired sample t-test results showed a highly significant p-value (0.000),
underscoring the reliability of the observed improvements. The mean difference of
-47.917 indicated substantial growth in EFL proficiency, further supported by the
clear movement of students from lower to higher proficiency categories. This
evidence suggested that the intervention had a meaningful and practical impact on
students' language development.

The similar outcomes for Papuan and non-Papuan groups highlighted the
universal applicability of the coaching and mentoring strategies employed. It

suggested that, while cultural and ethnic backgrounds might influence individual
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learning experiences, the specific methods used in this study were effective in
fostering EFL growth across diverse student populations.

While the study demonstrated the effectiveness of the intervention, it is
important to acknowledge its limitations. The sample size of 12 students, while
providing initial insights, might not fully represent the broader population of young
EFL learners. Future research could expand the sample size and explore additional
variables such as socioeconomic factors or different instructional methods to gain
a more comprehensive understanding of the factors influencing EFL proficiency.

In summary, the study provided strong evidence that coaching and
mentoring could significantly improve EFL proficiency among young learners. The
positive outcomes observed for both Papuan and non-Papuan students underscored
the intervention's effectiveness and potential for broader application. The findings
contributed valuable insights into the role of targeted educational strategies in
enhancing language skills and offered a foundation for future research in this area.

The pre- and post-intervention assessments revealed significant
improvements in learners' English language proficiency across all four skills:
listening, reading, and writing. The average score for the post-intervention
assessment was substantially higher than the pre-intervention assessment,
indicating that the coaching and mentoring program positively impacted learners'
language skills. It was related to the study of Simpson (2010) in the study found
that students who received regular mentoring showed significant improvement in

their English communication skills.

37



Regarding listening skills, the data showed notable improvements,
particularly in comprehension and vocabulary. The increase in scores suggests that
the coaching and mentoring program effectively provided learners with the tools
and strategies needed to enhance their listening abilities. In terms of reading skills,
the data indicated improvements in comprehension and vocabulary acquisition. The
coaching and mentoring program equipped learners with strategies for
understanding and analyzing texts, leading to better reading outcomes. For writing
skills, learners demonstrated significant progress, particularly in grammar,
coherence, and cohesion. The focus of the coaching and mentoring program on
providing individualized feedback and support likely played a crucial role in these
improvements. It was related to the statement of Hamer (2007) that noted the young
leaners benefit from the personalized attention and support provided by mentors
and coaches, which helps building a strong foundation in English

Survey results indicated that both learners and the researcher generally
viewed the coaching and mentoring program positively. Participants highlighted
several beneficial aspects of the program, including individualized support, goal-
setting, and the use of interactive materials.

Learners reported increased confidence and motivation to learn English,
attributing these gains to the supportive and engaging nature of the coaching and
mentoring program. Many learners also noted that they felt more comfortable using
English in real-life situations.

Coach and mentor reported that the program was effective in addressing

learners' individual needs and helping them achieve their language goals. The
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researcher also emphasized the importance of providing personalized feedback and
support to enhance learners' language development.

Learners shared positive experiences regarding the personalized feedback
and support they received from coaches and mentors. They noted that the program
helped them overcome specific language challenges and provided them with
strategies for continuous improvement.

Coach and mentor discussed the importance of building strong relationships
with learners and creating a supportive learning environment. The researcher also
highlighted the need for ongoing training and professional development to enhance
coaching and mentoring skills.

The findings from the data analysis suggest that the coaching and mentoring
program positively impacted young learners' English language proficiency. The
program's emphasis on individualized support, goal-setting, and interactive
activities contributed to improvements in listening, speaking, reading, and writing
skills. Additionally, the supportive and engaging nature of the program increased
learners’ confidence and motivation to learn English. It was also related to research
by Wang and Han (2011) that said coaching and mentoring intervention resulted in
higher levels of learner autonomy and self-efficacy.

The data indicates that coaching played a crucial role in helping learners
improve their language skills. The personalized feedback and support provided by
coaches enabled learners to address their specific language challenges and set

achievable goals.
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Mentoring also played a significant role in enhancing learners' motivation
and confidence. It was related with Wang and Odell (2002) that said Mentoring
within the EFL context is an interactive process where experienced teachers support
less experienced colleagues through modeling, coaching, and scaffolding, aimed at
fostering the mentee's ability to effectively teach English as a foreign language. The
supportive relationships between mentors and learners created a positive learning
environment, encouraging learners to take risks and practice their language skills.

The findings of this study have important implications for EFL teaching and
learning. The positive impact of coaching and mentoring suggests that
incorporating these approaches into language programs can enhance learners'
language proficiency and overall learning experiences. Educators and institutions
should consider integrating coaching and mentoring into their EFL curricula to

provide learners with personalized support and guidance.
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CHAPTER V

CONCLUSION AND SUGGESTION

51  Conclusion

The study examined the Influence of coaching and mentoring on the growth
of EFL among young learners at Inpres 62 Primary School in Sorong Regency in
fifth grade (P5). The findings reveal that both Papuan and Non-Papuan groups
showed significant improvement in their English skills following the intervention.
However, the Non-Papuan group exhibited a slightly higher level of proficiency
improvement compared to the Papuan group. This discrepancy suggests that while
the coaching and mentoring program was effective for both groups, varying factors
such as background differences and engagement levels may have influenced the
degree of improvement.

The statistical analysis, including the paired sample t-test, confirmed that
the coaching and mentoring intervention led to a substantial enhancement in
learners' English proficiency, with significant gains observed in reading, writing,
and listening skills. The program's focus on individualized support, goal-setting,
and interactive activities was instrumental in fostering these improvements.
Additionally, feedback from learners and educators indicated a positive reception
of the program, highlighting its role in increasing learners' confidence and

motivation.
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5.2 Suggestion
Based on the study's findings, several recommendations can be made to
further enhance the effectiveness of coaching and mentoring in EFL settings:
1. For Teachers:
it is essential to differentiate instruction by adapting teaching methods to
accommodate diverse learning styles and backgrounds. Employing a variety of
instructional strategies, such as visual aids, interactive activities, and hands-on
exercises, can help cater to the needs of all students. Providing individualized
feedback is also crucial; teachers should offer specific and actionable feedback
on students' performance, addressing their individual challenges and progress
to help them improve effectively and achieve their language goals. Creating an
engaging and supportive learning environment is another key factor. By
incorporating interactive and student-centered activities, teachers can foster
engagement, encourage active participation, and promote the real-life
application of language skills to increase motivation and interest. Furthermore,
teachers should pursue continuous professional development through
workshops, seminars, and training programs focused on the latest EFL teaching
methodologies and techniques. Encouraging goal setting is also important;
teachers should work with students to establish realistic and achievable
language learning goals, regularly reviewing and adjusting these goals to keep

students motivated and focused on their progress.

42



For Students

being proactive in their own language development is vital. Students should
engage with the material, ask questions, and seek help when needed, utilizing
additional resources and practice opportunities to reinforce learning. Acting on
the feedback provided by teachers is another important aspect; students should
use feedback as a guide to enhance their skills and make continuous progress.
Setting personal language learning goals and tracking progress can help
students stay motivated and measure their achievements. Regular practice is
key to language acquisition, so students should engage in activities that involve
reading, writing, listening, and speaking in English to build and maintain their
skills. Additionally, seeking support from teachers, peers, or mentors and
participating actively in coaching and mentoring sessions can provide valuable
personalized support and guidance.

For researchers

there are several areas to explore to further understand and improve coaching
and mentoring programs. Examining diverse educational contexts and different
learner populations can shed light on how various factors influence the
effectiveness of these programs. Investigating the long-term impact of
coaching and mentoring on language proficiency and overall academic
performance can provide insights into the sustainability of the program's
benefits. It is also important to assess how variations in the implementation of
coaching and mentoring programs affect outcomes, analyzing different models

and approaches to identify best practices. Exploring the factors that influence
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student motivation and engagement in language learning can help refine
strategies to enhance learner participation and success. Finally, collaborating
with educators can ensure that research findings are effectively translated into
actionable improvements in teaching practices, aligning research outcomes
with practical teaching strategies. These suggestions aim to enhance the overall
effectiveness of EFL coaching and mentoring programs and contribute to the

ongoing development and success of language learners.
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APPENDICES

Appendix 1: Syllabus ‘Telling Time on the Clock”’
Day 1: Introduction to Time and the Clock

o Objective: Understand the concept of time and familiarize students with the
clock's components.

o Activities:
o Discuss the concept of time (morning, afternoon, evening).

o Introduce the analog clock: face, numbers, hour hand, and minute
hand.

o Play a "Clock Parts" matching game to identify the clock's parts.

o Create a paper plate clock: Have students make their own clocks
with movable hands.

e Practice: Use their paper plate clocks to show different hours (e.g., 1:00,
2:00).

o Homework: Draw an analog clock showing 3:00, 6:00, and 9:00.
2 Day: Understanding Hours and the Hour Hand
e Objective: Learn to tell time to the hour.
o Activities:
o Review the clock's parts and their functions.
o Demonstrate how the hour hand points to different numbers.
o Practice telling time to the hour using digital and analog clocks.

o Play "What Time Is I1t?" - a game where the teacher calls out a time,
and students show it on their paper plate clocks.

o Practice: Complete a worksheet identifying and drawing clocks showing the
hour.

o Homework: Write down what activities they do at specific times (e.g., wake
up at 7:00).

Day 3: Introduction to the Minute Hand

o Objective: Understand the minute hand and learn the concept of "o'clock."
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Activities:
o Explain the minute hand and how it moves around the clock.

o Practice identifying "o'clock™ times (e.g., 1:00, 2:00) with a focus on
both hands.

o Use real clocks or interactive digital clock tools to show different
"o'clock™ times.

o Group activity: Partner up to quiz each other on different "o'clock™
times.

Practice: Complete a worksheet matching digital times to analog clocks.

Homework: Practice drawing the hour and minute hands for different
"o'clock™ times.

Half Past the Hour
Obijective: Learn to tell time to the half-hour.
Activities:
o Introduce the concept of "half past” (e.g., 1:30, 2:30).

o Use the classroom clock or paper plate clocks to show how the
minute hand points to 6 for "half past.”

o Play "Time Bingo" with times to the hour and half-hour.

o Create a timeline of daily activities, noting times to the hour and
half-hour.

Practice: Complete a worksheet identifying and drawing clocks showing
half-past times.

Homework: Write down three activities they do at half-past times.
Quarter Past and Quarter To

Obijective: Understand "quarter past” and "quarter to" the hour.
Activities:

o Explain the concept of a quarter of an hour (15 minutes) and
demonstrate "quarter past” and "quarter to" on the clock.

o Practice showing "quarter past” and "quarter to™ on paper plate
clocks.

o Play a game where students race to set the correct time ("quarter
past" or "quarter to™) on the clock.
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Day 6:

Practice: Complete a worksheet with mixed "quarter past,” "quarter to," and
"o'clock™ times.

Homework: Write sentences describing what they do at specific "quarter
past™ or "quarter to" times.

Review and Time Telling Activities

Objective: Consolidate learning and practice telling time to the hour, half-
hour, quarter past, and quarter to.

Activities:

o Review all time concepts covered (hour, half-hour, quarter past,
quarter to).

o Conduct a class quiz game (e.g., Jeopardy) with questions about
telling time.

o Group activity: Create daily schedules using clocks, illustrating
different times of day.

o Interactive digital clock exercises for reinforcement.

Assessment: Conduct a brief oral or written quiz to assess students' ability
to tell time.

Homework: Create a "Time Diary" for one day, writing down the times and
activities they do from morning to bedtime.

Materials Needed:

Analog clocks, paper plate clocks, digital clock tools, worksheets, coloring
materials, time-related games, and interactive digital resources.
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Appendix 2: The Pre-Test Instrument

Name L

I. Choose the correct answer by crossing (X) a, b, c or d!

1. Itis... : \”1'21/ \
. 10 2%,
a. Itisaquarter past twelve 9 1—‘}
-8 4y
b. Itisaquarter to ten .83

c. lItisaquarter past one

d. Itisaquarter to two

2. Itis ... A5
; 10 2
a. Itis six o’clock 98 43'
8
b. It is twelve o’clock ' 65
c. Itisten o’clock
d. Itis seven o’clock
3. Itis...
51 12 4N
: 10 2
a. Itis half past one [is 2
b. Itis half past two e s
c. Itis half past three
d. Itis half past twelve
4, Ttis...
12
"0 2

a. Itis half past three [:, 3
b. Itis half past two 371\54 /

c. Itis half past four

d. Itis half past five
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5 TItis...
a. ltisaquarter to seven
b. Itisaquarter past seven
c. Itisaquarter to six

d. Itisaquarter past six

6. Itis....
a. Itis half past twelve
b. Itis half past one
c. ltis half past two

d. Itis half past three

7. Itis....
a. Itisa quarter past five
b. Itisaquarter past six
c. Itisaquarter to six

d. Itisaquarter to seven

8. Itis...
a. Itisaquarter to five
b. Itisaquarter past five
c. Itisaquarter to six

d. Itisaquarter past six

9. Itis ...
a. Itis half past four
b. Itis half past five

c. Itis half past six



d. Itis half past seven

10. Itis ... 1 1277\
10 27
a. Itisaquarter to eight ‘9 _a—
. . \8 45
b. Itisaquarter past eight /. 6 8

c. Itis half past eight
d. Itis half to eight

I1. Answer the following questions based on the pictures

11. Do you know what time is it?

12. May | know what time is it?

13. Is it a quarter to twelve? [0 7"

14. Is it ten to six?
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15. What time do you go to the canteen?

16.
17.
18.
19.
20.

Listen and Write
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Appendix 3: The Pre-Test Answer Key

I. Choose the correct answer by crossing (X) a, b, c or d!

1l.a 3.a 5.a 7.¢c 9.a

2.a 4. a 6. a 8.b 10. b

I1. Answer the following questions based on the pictures
11. Itisten to ten

12. It is a quarter to nine

13. No, it is not

14. Yes, it is

15. 1 go to the canteen at a quarter past ten

I. Listen and Write

16. T usually wake up at six o’clock in the morning
17. Josua goes to school at half past six in the morning
18. They breakfast at a quarter past eight

19. We study at twenty eight to eight in the morning

20. His grandfather gets lunch at half past twelve

55



Appendix 4: The Post-Test Instrument

Name

I. Choose the correct answer by crossing (X) a, b, ¢ or d!

1. What time is it? P
; .\11 12 l
a. Itis quarter past five N 22\
b. Itis quarter past six .7 6\ &7
c. Itis quarter to six -
d. Itis quarter to five
2 What time is it? s 127N
] 10 2%
a. Itis quarter past eleven : 3
.8 4.
b. Itis quarter to eleven \i.7 & 5.

c. Itis quarter to twelve

d. Itis quarter past twelve

3 What time is it?
a. Itis half past eight
b. Itis twenty to twelve

c. Itiseight o’clock

d. Itis half past eight

4 Tgotobedat... £ 12 N
[ 2",

a. Nine o’clock 1-9 o\—e- :

-8 4
b. Halftoten oS e 8/

c. Quarter past ten

d. Eighteen past ten
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5 May | know what time is it? o 127

10 2
a. Itis half past nine o 3

-8 4.
b. Itis half past eight N/ e &5

c. Itis quarter to nine

d. Itis quarter past eight

6 Getup,itis...

a. Quarter past three

b. Quarter to three
c. Half to three

d. Twenty to three

7 ltisten to six
a. Yes, it does
b. No, it is not
C. Yes,itdo

d. Yes,itis

8 Do you know what time is it?
a. Itis twenty one past six
b. Itis twenty Six past six
c. Itistwenty to seven

d. Itistwenty past six

9 Canyou tell me what time is it?

a. Itis quarter to ten

b. Itis quarter past ten
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c. ltishalf to ten

d. Itisten to ten

10 Look at the pictures 3 4

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten
5) The picture five is twenty to seven
The correct statements based on the picture are shown by numbers ...

a. land2 b.3and 5 c.2and 4 d.3and 4

1. Answer the following questions based on the pictures

11 What time do you wake up in the morning? '

13 What time does Jojo get lunch in the afternoon? AT
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14 Tono usually has breakfast at

15 What time does he go to the library?

i
16
17
18
19
20

Listen correctly and write
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Appendix 5: The Post-Test Answer Key
I. Choose the correct answer by crossing (X) a, b, ¢ or d!

1l.c 3.¢c 5.¢c 7.d 9.d
2.¢C 4. ¢ 6.d 8.d 10.d

1. Answer the following questions based on the pictures
11. 1 wake up in the morning at a quarter past six

12. My mother prepares dinner in the evening at ten to six
13. Jojo gets lunch in the afternoon at half past twelve

14. a quarter to seven

15. He goes to library at a quarter to twelve

i Listen correctly and write

16. | get up at a quarter to six in the morning

17. Simon goes to school at half past six in the morning
18. They study at twenty eight past twelve

19. Galu has breakfast in the morning at twelve to seven

20. Her uncle usually has lunch at a quarter past twelve
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Appendix 6: The Score of Pre-Test and Post-Test of The Students

No Name Pre-Test Post-Test
1 | ANGELICA PARIRY 40 75
2 | BERSEM SENIK 20 85
3 | ERIKPAA 30 85
4 | JESICA WETAKU 30 75
5 | SAMUEL SAIJUNA 35 75
6 | YONATAN NAA 45 80
7 | ACHAZIA LETTE 40 85
8 | ANASTASIA AHYLUHELUW 30 90
9 | GREGORIO PALINGGU 30 70
10 | LIANRY SAQULETE 45 90
11 | SEVIN MULALINDO 35 80
12 | RENALDI GABRIEL 25 90
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Appendix 7: The Result of Pre and Post-Test of The Students’ Answers

Name | ;.Angelrc-n.M[i.[X..l...................

Pre-Test

1. Choose the correct answer by crossing (X) a; b, c or ¢!

itis a quarter to ten
{tis 3 quarter past one
d. itis quartertotwo

, It is u quarter past twalve
o
¢

X It is six o’clock

h. itistwelve o'clock
e, listen o'clock

d. Itis seven o'clock

a, b s halt gast one
¥ itis ha'f past two

n. 1tis half past threa
d. Itis half past twelve

'
-
&

Y itis half past three
b. (tis haif past two
Y leie half past four
4, itis half past five

3 i )
X it iz qunnar 1o 39ven
he ot boguartes pust seven
¢S guarter W six
4 Iis quarter past six

5.

LS.,

a. itishalf past twelve

x i is haif past one
Itis half past two

#. iz nhelfnast three

I
w0 | £
92 —i::
¢ l 3
R A

sl e,
] 2
o "\
H | 4
'] 3
0 | 0
“J § &
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Tt e

; . A,
a. Itis quarter past five o 7,
b. Itis quarter past six : !
X itis quarter to six S
d. Itis quarterto seven ' B A~
'
8  ltis.. bt
. . A TRCEE iy
X Itisquarter o five -}"’i 7
W riis quentien ot fiive ; B v"
« I is guarter to six l }qq
d. Itis quarter past six ‘ grenes
| |
i L
X Itis half past fowr o z‘:_. ‘
to, - it ol F st fince SR BN W
c. it'is'haif past six & 71\5\
d. itis half past seven

. U
a.  Itis guarter to eight
x it is quarter past eight
€ Itis half past eight
. Itis half to eight

Il

W Aagwer tive followisg questions based on the pktw,‘mlk

il. Doyou knéw what time is it?

W05 uareer Past nine

e
»

May ! know what time is it? R -
. !-::—- ‘:" b}

% enr it

R ? S -
(k15 _quaryr 4o pine ‘a

13, Isitaquarter to twelve?

ﬂg |
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14.  Isit ten ta six?
LA L
Ly L
IRER
15.  What time do YOu go to the canteen? A
/.-,,'\l‘. i §
: .5"_'{' . "4 s
i s Qarter 4o Hon |

M. Listen and Write ; | -

as A N wek P [P cie OYcK , fn - de mor im e
w JoSua %o e Ghool ag biair pas S an The mornin
w o Gl Ed_donrier st eigie -

00 Wi Stady Ed Twendy t’i%rq L0 Yt DR pagr ity

0. [ 9rend Eatber 90t lAnch [Btch haF PaSt LN
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Name 3 BU‘ 2em /"1 ) '

L. Choose the correct answer by crossing (X) a, b, ¢ or d!

: % Itis ..
x It is a quarter past twelve
b. Itisaquartertoten
c. [ltis aquarter past one
d. Itis quartertotwo

2. Itis ...
X itis six o'clock
b. Itis twelve o’clock
c. Itisteno’clock
d. Itisseven o’clock

3. Itis ...
a. Itis half past one
b. Itis half past two
jz( It is half past three
d. Itis half past twelve

4, Itis ...
a. Itis half past three
b. Itis half past two
g Itis half past four
d. Itis half past five

8. Itis ...
a. Itis quarterto seven
J. Itis quarter past seven
c. Itis quarter to six
d. Itis quarter past six

6. Itis ...
X 1tis half past twelve
b. Itis half past one
c. Itis half past two
d. Itis half past three
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p o Itis ...
a. Itis quarter past five

7 ™
“w =\
P Itis quarter past six < o )
& ) 7
¥ “
¢ Itis quarter to six NI A/
d. Itis quarter to seven NS
& B8

)(' ItIs quarter to five
b. Itis quarter past five
¢ Itis quarter to six
d. Itis quarter past six

9. Itis ...

a. Itis half past four
It is half past five

¢. ltis half past six

d. Itis half past seven

10, Itis...
X It is quarter to eight
b. Itis quarter past eight
c. Itis half past eight
d. Itis half to eight

Il. Answer the following questions based on the pictures

11. Do you know what time is it?

Lr %5 Qutter

12, May | know what time is it?

A LR
Arm— *»
g g
\qo\}hags, “altor ruin

13.  Is it a quarter to twelve?
§ 2.9

14. Isittentosix?

m Rewii 4388 LI A LA
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15.

Ht.

16.

17.

18.

19.

20.

S e }w e

What time do you go to the canteen?

2 e
et ' {(C«/-/Cf {’ln

Listen and Write
O _Juc.|i wbr.p Wi Dirmelning
Jesea Fross 5y E/ bt PnL/‘, Chd=tipn,

WS eePutar e et
/\./f{ éﬂ{;(bf V)/J/M@/f?,r‘ﬂ

S %MAQOTJ'/@&« e,
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Name

L. Choose the correct answer by crossing (X)

»

Itis ...

Y Itis a quarter past twelve
b. Itisa quarter to ten

c. ltisaquarter past one

d. Itis quarter to two

Itis ...
* Itis six o’clock

b. Itis twelve o’clock
¢. iiistenc’clock

¢. itis seven o'clock

itis ...

R Itis half past one

b. Itis half past two '
c. Itis half past three

d. s half past twelve

itis... _

X itis half past three
b, Itis half past two
€. Itis half past four
d. ltis half past five

it ..

x '7 12 quarter to seven
¥, Itis quarter past seven
c. Itis quarter to six
d. itis quarter past six

Itis ...

A itls half past twelve
b. Itis half past one

¢, Itis half past two.
d. Itis haif past three

. BNIK hafman

DY

|
i
k

Zjdm o
!
iy by ¢ ord!
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) STEal |} T
a. Itls quarter past five
¥, Itis quarter past six
c. Itis quarter to six
d. Itis quarter to seven

& b
Z., It.is quarter to five
. leils quantior pat five
€. Itis quarter to six
d. Itis quarter past six

9. Itis..
a. Itis half past fowr
y\ bt s v ot e
c. Itis’half past six
d. Itis half past seven

10, itis..
t Itis quarter to eight
. Itis quarter past eight

c. Mtis half past eight
d.  Itis half vo eight

K. Answer the foSowing questions bused on the p

11. Do you know what time is it?

it ic e bl

12, May | know what time is it?

Ty SEire Lo NN

13. l;lt_arq?\a\nﬁ( ‘(wetl Fix
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]

Name .T@S'k”‘W€(OskU\ C) <

—
L. Choose the correct answer by crossing (X) a, b, ¢ or d! -
1 Itis ...

J»{ Itis aquarter past twelve
b, [tis aquartertoten
¢. Itis aquarter past one
d. Itis quarter to two

2. Itis ...
It is six o'clock
b. Itistwelve o’clock
c. Itisten o’clock
d. Itisseven o’clock

- Itis ...

x It is half past one
b. Itis half past two
c. Itis half past three
d. Itis half past twelve

4. Itis ...
It is half past three

b. Itis half past two
¢. Itis half past four
d. Itis half past five

5 ltis.. //"‘.2
...\ ‘D‘_.

a. Itis quarterto seven e o,
b. Itis quarter past seven .,_7 ,;;,
S Itis quarter to six & \‘/

d. Itis quarter past six

6. Itis ...
It is half past twelve
b. Itis half past one
c. ltis half past two
d. Itis half past three
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.. Ris.. g

a. Itisquarter past five _/.3." ” ;',.-x ‘
b. Itis i ; ¥

quarter past six :.—‘ pos 1
¢. [tis quarter to six e A

x It is quarter to seven &L

8. Itis ...

X It is quarter to five ,{r:w 7\
b. Itisquarter past five 9 d |
c. Itis quarter to six \'\"“; . ‘;,’
d. Itis quarter past six R
(R ) AT
S Itis half past four [ 2
b. Itis half past five \l. b :.
c. Itis half past six \!\ A/
d. Itis half past seven . =
10. Itis.. T
a. |Itis quarter to eight ,(;" "%
It Is quarter past eight Kﬁ /—r)
c. Itis half past eight A 4.
d. Itis half to eight 228

Il. Answer the following questions based on the pictures

11. Do you know what time is it?

£i 1S et wina

12.  May | know what time is it? R

A
o v
A — >

A ph .
J b3
L

.

Hisquuiey f2

13, Isitaquarter to twelve?

ISt R+ fo SeNdn

14, Isittentosix?
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i palf PoSt Str

15. What time do you go to the canteen?

TP,
o~ ‘
f™—)
Vi 2%
\{L‘.‘.’:;}/

fé S (.Soxg ﬂg[ -E““Sft w/ DI\

.  Lsten and Write

6. ot whe You

17. YaSfw-aw-ebx ind

18. dtwphew mnih

19. St (Pht Lhiv Bl

0. Syl et Loy feDulete
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. ‘I |

)
1. Choose the correct answer by crossing (X)! a, b,cord!

. Rz
a. Itis a quarter past twelve
b. !tisaguaitertotan
c. Itisaguarter past one
Y itisquartertotwo

R a7 B
g ; T 1% .
2 itis six o'clock R 2%
<o, Itisfvelve o'clock ' A0 ) a; !
Y &
:3' s ten o'clock 2 R
a. Itisseven o’clock ‘ "
|
. SR | < [T e
o R 0N ¢
;\(‘ itis half past one st g
s4, s halt past two I’ T
¢ 1tis halt past inree T 4 4.7

d. Itis half past twelve

%, itie ...
a. Itis hali past three
b. itw ha'pastiwe
it is palf past four
2. Itis half past five

2 teis ..
N !tis quartsr to seven ,"'\’!‘ : ";‘.,
M. ltis ouarier past seven e 8 ;,..-\/ 3
¢ itis quarter to six 3 2 . 4
d. Itls quarter past siz |--"
1
) tls ...

a. TS haif pasétwelve
K. Itis haif nastone

¢, itls helfnasi two o

4. Itis h2!f past three L o
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7. RS o
a. lItis quafter past five
b. Itis quarter past six
/as It is quarter to six
d. Itis quarterto seven

8. Itis ...
A, ltisguarter to five
B i et ot v '
& i s guacter to six
. LS quarter past six

- 8 Ris
it i haif past four
- ik i et five
c. Tisthalf past six
4. itis half past seven

2 R | -
a. 'tis quarter to eight
X. ltis quarter past eighr
c. It half past eisht
. Tit h2lf to =ight

i suswer e [oivwing questions bosed on the picyy

ii.  Deyouknow what time is it?

L2, May i know what time js it?

iis_ten Pase {en T
X
|
|

it IS quaqir o sal®

it s aquarter to tvelyer

one )
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14. Isitten tosix?

Y& ‘
15. What time do you go to the canteen? i
L&
[
A a7

s GuaRen g {0

lr. Listen and Write

48, _QL Yosi

.  JoSug dalo Scoar €06 fiPag T,-x ende Mo@ny ene UIRICE
m.  _ki beieer :

19.  Wiglsdi tweoy enkne 10C Modny
20. <f
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Name

1. Choose the correct answer by crossing (X)

- Yonaran. Yafdth Naq ..o

: 74 Itis ..

b &

b,

C.

d.

It is a quarter past twelve
itis a quarter to ten

Itis a quaiter past one

It is quarter to two

2. itis..

X. Itissix o’clock
b. Itis twelve o'clock
c. Itis ten o’clock
d. Itis seven o’clock
3. Itis ...
¥ Itis half past cne
o. Itis half past two
c. ltis half past three
d. itis haif past twelve
4 itis ...
. Itis half past three
b. itis hali past two
<. ltis half past four
d. Itis haif past five
. 3 itis ...
¥ Itis quarter to seven
b. Itis quarter past seven
c. Itis quarter to six
4. Itis quarter past six
6. itls ...
“ 1tis half past twelve
b. Itis half past one
c. Itis ha'f past two
d. Itis half past three

t
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7.

Itis ...

a. |Itis quarter past five
b. Itis quarter past six
® ltisquarter to six

d. Itis quarterto seven

Itis..

a. ltisguarterto five
W, IRt qumtiar past e
€. Ris quarterto six
d. Itis quarter past six

Ris_

X. Itis haif past four
. tiis el et flive
c. itis'half past six

d. Itis half past seven

®s..

a. Itis quarter to eight
X. It is quarter past eight

¢ Itis half past eight

d. Itis half to eight

&Y

b

".\8

ey
. ",

|
u. m:we[mMMbnmdmthem}rJ(

11. Doyou know what time is it? ﬁ
1 18 400 4o RN
12.  May | know what time is it? p AR
{fw V,‘:
-\": L.g s ko
Mol Qoalyef 0 nine
13. Isitaquarter to twelve?

NO, & i¢ Mot
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14. Isitten tosix?

Yes

15. What time do you go to the canteen?

4
2 ]

Quatye Pact Yo

m. Listen and Write

as. Qv LSOO\Y Ware vP a sik 0’clock iN'the Mol ning

g - ; '
m 90300 Quec FO SGhogllad hat Past Cix In the mofhin
m dei hleawfest at o 4uqriel Pqcy 2iguh .

1. (154049 ad Hlenty ai9ld to 2ig n the Mofning
0. 16 YCandfehe Get (yn

ch a* the hays Pocts tweyse
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! |

Nams Achazia. camberin. Lot ..

I, Choose ihe correct answer by crossing (X){a, b, ¢ o d!

i Ris .
Y\ Itis a quarter past twelve
b, ltisacuartertoten
¢ itis aquacter past one
d. ltis quartertotwo

2 s ..
Y. s six o'elock
5. Itis twelve o'clock '
¢, itis ten o'clock
d. Itis saven o’clock
»
- TROW | & 2
7( ‘Lis half past one
¢ ris haif past two
. itichalf past three !
d. s natlf past twelve
3 itiz .. . ) “,.i.',:;xl o
It is half past thiea Fo | | 5
itz half past two ) i l M 35
4. itis half past feur ' "11 L\ 7
% 'is hali past five | |
|
5 itis | _' .
o itis quarter to seven o R
v iviz quarter past seven '.,“.,.. h
A itis quarter to six " L ,:’ o 5
Lt quartar past six R P

*A s nalf nast twelve
e it half past ene
iz half past two
s half past three
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s Itis ... | \
)( Itis quarter past five

- Itis quarter past six 1> ";:i' :
" Itis quarter to six H’ ) A /
d. Itis quarter to seven O
I
8. Itis ... | LT
Sy 2y
X It isquarter to five \'m 2
L0 s queantien pandt fiive
€ Risquarterto six i;'f.;' ,\?".
4. s quarter past six { e
l
L g
W ®ishaifpastfour .49“.1 ".;':»
. 0t il gt e OAING
¢ itisnaff past six I'\l\’\
d. Itis half past seven )
b
W fts.. &t
a. Itis quarter to eight Gei | @
it is quarter past eight 2 e
. Itis half past sight I
2. iwis halfto sighe 188

2i. Do vou know what time is it?

It % quarior falt pine.

1L May |l knew what time s it? s
A \ 5

4y
ii¢ Quarier Pab4 €idh¢

13. I it 2 quarier Lo Lvelve?

DR
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14. Isittentosix?

yes
15.  What time do you go to the canteen?
‘ /.‘.""{.".I v )
“-‘ 7 Al
lig
I'-.. 8,
AR

415 quager 0 thfee

nr. Listen and Write ! ‘ k &n do ™mor mibd
a6 W _YOU Se(j wewgup ong 518 LT

. Josuu 96 to Shoolegialf _E@l’gf Sk epjfe YWernmng
o 08y TIFeSt o4 querier pgss €190t

9. WiStesi Ot rwo eit epye pwor 1illd

0. 1S 9%rany faser cns flen eie balF pgee  pwelle
!
|
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'
Name ? &ﬂ%@S%hhvlvh&/VW P S s

l. Choose the corvect answer by crossing (X)' a, b, cord!

- itis .
k ILis a quarter past twelve
b." Itis a quarter to ten
¢ liis 2 quarter past one

d.  Itis quarter to two ) P
L ... - e
1 ..l.\‘ 4 =l-_.‘-
f it is six o’clock 10 Xt
. Itis tvraive o’clock i %4
o P
¢, Itis ten O'clock o }. S

d4. Itis seven o’clock

& itis...
a. .tis half past one
ﬂ It ¢ haif past two
o, itis hali past three
o, Itis haif past twelve

4. Itis ... 3
a. itis half past three
h. itis half past two
K It is half past four
d.  Itis half past five

g 12is .. ) oo
FA Itis quarter to seven M,--“(;\"{ i o)
b ILis nuarter past seven ‘ 9
s Itis quanter to six ' _|;‘ i
4. Itisauz-ter past siy "“:? b=
i
€. L o - - ' »;--
W 12 o0
a. it haif past tweive 61 13N
P s it past one s | ¥ sl
¢ Itis hulf past two B 4
d. 1t nalf past three A 1.5
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7.

&

10,

1.

1.

i3.

| S

a. Itis quarter past five
Itis quarter past six

c. Itis quarter to six

d. Itis quarter to seven

Itis ..

Q. tisquarter to five
IR it parst five
s Quarnter ho six
d. tis Quarter past six

R

2. is half past four
11t s Freal i ppemmat: i
c. 1tishalf past six

d. itis haif past seven

e

s ..

a. ltisguarterto eight

b. Itis quarter past eight
~&- itis half past eight

d. ‘tis halfto eight

Do you know what time is it?

1St 40 e,

Mav | know what time is it?

LS a quatel {o nint

{5103 quarter to twelve?

-

Y oo
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14. 1sitten to sixy

|
¥4 to 5iX

&

- Ll

15, What time do you go to the canteen? | T
|

|

~

WS a dqueter ¢ ten

Listen and Write |
L‘S—--—Xu-él‘s_al_hm_t__m;;_uigeﬂr o {0 ont
Aaua Qo Sus g, __{ua_u‘_i;maf Past SiX eope
de doy 0V fo two
mu;g_.uﬂ_@

YRy D-n-ael:la(_})i_l.._i’,!?/a F

|
|

roflln A'ry
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Nane

i s ..
x. Lis & quarter past
b Itis a auarter te ten
oo it aguaiter past one
d.  1tis quarter to twe
& itis ..
X Itissixe'clock
L. s twelve o'cleck
€. iiLwteno'clesk
4. Itis seven o'clock
3 Ris..
E. tishalf past cne
B. itis holf past two
c. Itis half past three
4. itis half past twelve
A, 3
a. iz haif pas. three
Y vl half past two
K itic ha past four
<. itis half past five
% itie..
X. It it quarcer to seven
G tis guarter past seven
“. itils auarter 1o six
4 Itis quarter puse six
6. 18is ...
2. Itis ha'f past twelve
K‘ s Ya8if past one
e it past iy
(A8

i half past these

twelve

S

—

T~

':_T;sl"
4L W L,
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7. Itis.. ',
a. Itis quarter past five f i'.' fiy

b. Itls quarter past six ( . ") \
€ Itis quarter to six 'y da )
d. 1tis quarter to seven bog 9.4
8. Itis..
Wiy
A It s guarter to five ¢

. I vt gandt e ‘ Y——*
© R is quarter to six N Ay

A mis quarter past sic

. KRis.
a. Ris half past four !
\' ¥ it P Y gt i " P"
€. Tuishalf past six (44 A
d. itis half past seven ‘

0. Ns.. &
a. Itisquarter to eight AR

10 F 34
b. Itis quarter past eight “ “,—‘v i
K itishalf past eight » a7

d. itis halfto eight 1. .

P. Answer the following questions based on the pict: res

11. Do you know what time is it?

4100 aquakel PS¢ 4o Len

12, May ! know what time is it?

her ‘
‘10 ;
[uaes

. %, -1
¥ (38, ]

1 nine Quaer Paskeo 008

13.  Isitaquarter to tweive?

no g5 @ Niogduate POGAOSK
1
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14,

15,

.

Yes

Is it ten to six?

_bhreoy DSy it cloren

What time do you go to the canteen?

Listen and Vrite

1 Jov el wewaf ¢t % hcﬂc RIS or
'90~Su¢ﬂd t0 Ihkoo! o L‘UF RSt Six indemarating
deY Bresest di ‘wqter Pask eidj
SIS 4ol ond @ tvendty ¢inds @4e 0

1S Yiren Loder Jets weas Jet hat ¥ Qoise in cepmorn, ny

|
|
|
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Nanse

4 L;m = keilg- Saputef ¢ e

. Choose tie correct answer hy crassing (X) a, b, ¢ or !

6 itis ...

X Itis a quarter past twalve

b. Itis aquartertoten
2. Itis a auarter past one
4 Wisquaitertotwe
tis .
% s s o'cinck
Yo rwelve o'cloe!
o dtis ven o'clock
d. 1tis seven o'clock

e

5 % i ..
)( It 1s hall past opn
0,0t half past two
1t Lol past thres
G Lis half nast twalve

Wisi.

)( tis heldrast !;"n‘.:e.
6, s half past two
¢ Itis haif past four
d. (tis haif past five

b 3 lis ..
3. JUis quarter to seven
b Itis quaster past seven
X 'tisquareer to six
A Its quarter past six

A, 3
s s half past twelve
b s hatf past one
S it hal page two
A, s naif nasct three

1

u LS
T N
i
" ‘ «
.
H 4
{ :
H
& K
t.'
»
v
P
]
i
e,
‘ll ,.
e
rl ..
21
Ked
«* 4 ) )
10 o
-—tep 3
M !‘
¢
. 5
i
{
S
»
G2t
; i
o 1 ’
. A ;
N »
Tee, 0
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7'.

1w,

i

ii.

il

3.

K i st fie

Itis i
Yo - Itis quarter past five
b. Itis quarter past six
X Itis quarter to six
Itis quarter to seven

tis ..

a. Mtisguarrerto five

& i quanter ot five
I s quanter to six

oL Tt s quarher pash sik

£ §

a. [tis half past fowr

€. itis’haif past six
d. Itis half past seven

s .. T RO R R 'l
1 SRR 1
- s quarter to eight |] ! e
& itis quarter past eight n g |
. Mis half past elght ; i LA i
5 " 5.0
¢ W half e aight Ii
|
|
i
!
Answar the foliawing questions based on olie sty ! q‘s
|
! |
Do you know what time is it? Al

B IS _mif o fen:

13y L know what thne is jt7? e ‘l
. ". L5 "-.' ]
“1a s
i TINSON )

Tt is_haig fass eiamd. r

!s e guarier to twelve?

S Quac¢er. o SiX. .._;;__...h_m
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14. Isit ten to six?

B ten 0 Y.

What time do you go to the canteen? !
|
|
|
|

18,

kIS dQuatder Lo thlel.

mn. Listen and Write

as. L Uou soli were P pep 0l ifhipe 01T

. Josue s 42 ccont ap e s 3K 1) fhe ol i)

rs. dhol LOCRE. amz (]uarfer Pass @igké

o Wl az buent] af }meﬂw 101{he morti/)g
w & qleeh Faqer Yes zaﬂ at jiF Fs Lwell

|
|
|
|
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it Buts wbib
Name 3 HQVlngt(l\\.M‘f\?k\'Mo

1. s N ) KIS
N Ui a quarter past twelve .'° LL A\
b, tis a quarterto ten . W/
¢ itis a quarter past one '*-"‘1 A
. Itis quarter totwo ||
||
2 RN \3‘ ; ;.‘_:\
X Mtissixocloek o 2
b ltis twelve o'clock -:‘-\,’s ! ‘:‘_?,‘
c. Itistena'clock o ) 8.5
d. Itis seven c'clock
3 itis. I e
W 1tisnalf past one Al
b. itis nalf past two f
¢. s h=lf past three Wy
d. 1 holl past twelve
= Kis . .;'... e
¥, s half past three g
8. Mishaif past two 9 -}
<. Ris half past four ' "‘.3
d. s half past five
2 e .
". It 12 quetter Lo seven _1;;"; {' """'-,
L. 1t woguarter past seven .,__.‘, 3¢
€ ir guarterto six . J 9“
¢ Misguarter pass six {215
& Itis ., {7
V2
i 1tis half past twelve [ o f "
b. nizneifpectens ‘En \;,
€. Itishalf past two R 4
d. tis half past three N / 55
G |
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7 Itis ... ‘ ‘

a. Itis quarter past five . .';"'“""u"";.‘;‘ :
')“ Itis quarter past six !';—\ 43,' i
¢, Itis quarter to six WA
d. Itis quarter to seven o0 N
S
8 Itis.. ',,...:’.,' .
A, Itisguartero five 4 " » "",j-.;~
.t qumrar o e i 0\ -
¢ tis querter to six ' " v
d. Itis quertar past six ‘ Ao
i
o X ftis ..

s Itis half pash fowr
Yol Ml et fiive
c. $tishelf pastsm

d. itis half past saven

7o

W de
| AT
a. itis quarterto eignt ‘sl K
b. 1tis quarter past aight o : |
" itis half past eight 3 4/
d. izis half to elght

& ‘P .7
I

i
B Aeswer the folow!nz guestions bosed on the piw) ré;

|
11. Do you know wi-at time i it? /%f"‘ﬁ’\

A

)

X )¢ W P0Gt Qs

12, Mayiknow what time js it? e l 'l
—

|

it 0w\ X0 pine' l‘

12, st aquarter o twelve? -

92
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14, isitten to six?

——— —

15, What time do vou 150 to tha canteen?

i e R u__é ;z“l .

iha Listen ana Write

TRVAUANS R SN .
5 00w 9940 <k 04 otk Y04
= OB VheoX F0s bt 6 (er ()twc e.&\&fv

s NG st WA +\:»Qa+\1 Qi 9% 40 Qigve 1 0Fe )
o A9l 9% 1Lach o Wol Foct

|
|
|
|
|
|
|
i
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| 1

Naine : RZI'MHIG‘@VI‘@

L. Choose the correct answer by crossing (X) a) b, ¢ or d!

b SR
¥. Itis a quarter past twelve
o. Itis 3 quartarte ten
¢ ltis aquarcer past one :
4. Wisquartertotwo

2 i e I, %
X Itissico’clock S
b s lwelve o'clock . ."’. i
ro Mtis ten o'cleck i
9. U seven o'clock I

| |

3. His.. ol ik )

a. itis half past one U

:'m ~/ )

XC Itis half past two i p

¢ Itls half past three sl boa
d. itis half past twelve

L TR 1 R 5 |’ .
: S IR
A, Itis haly past three S| ?
b. 1tis hait past two )
! : 4 ] “,
K itls half past four J A
d. itls haf past five ' '!
§. Itis ... :
K tisquarter to seven O PR
10, &
B Iris guarter paer suven oy X
€. Itis nuarter to six . ~":" / ' ) ‘.-"
4. ILis guarter past six D B
]
8, is ... iy
: “h B2
A Mis el past cwelve Lo -
Yo iis hap past one [
S itls hzlf past two A 1 4
X R
4o Mg haif past threa T k.S
|
1
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2,

10.

Itis ...

a. Itis quarter past five

b. Itis quarter past six
k Itis quarter to six

d. Itis quarter to seven

itis ..
a. s gquarter o five
RS quurtien pat ffive
W tis quanter to six

d. cis quantar pasit sic

itis ..

a. [Itis half past fowr
o, il i st five
£ Wtishall past six

d. itis half past seven

Ttis ...
Y. Itis quarter to eight
b. ltis quarter past eight
It is half past eight
d. lris halfio eight

. Amswer Tie foBowing guestions besed oa the plutujres
L

> &

Do you knew what time Is it?

avaigs pase ten

Quisex Lo fipe

15 it a quarter o twelve?

\' |
‘.

Ray _batt 'QO Lk
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14.

15.

Is it ten to six?

Padt

What time do you go to the canteen?

auaks 1o COVa

Listen and Write

# - /__L»(@*

A gcz_@;;__mo hatF Past is” mpenia

oY VARAVA VRS

96



POST-TEST

Nitha :Angerco.Paricy....

I. Choose the correct answer by crossing (X) a, b, ¢ or Ll

1. What time is it? ’1 i
a. ltis quarter past five i ’;; i
b. 1tis quarter past six ) Y v]l l "'fr;"
X itis quarter to six ‘
4. itis quarter to five :

|

2 Whal Uime s it? My ",' .
2. itisquarter past eleven ";" ‘_ 2;} }
b. Itis quarter to eleven ; | b 7 e z&.f'f:' ’

% Iisguarter to twelve :

{
A, i uarier past twalye E

3. Whattimeisit?

a. His nzlf past eight

b [tis twenry 10 tuwelve

X Itis eight a'clock
d. itis hali past eight

4. Jgotobadat... _ Vi R >

2. Hine o’'dock

X. Quarter past ten

i
[t
b. Halfto ten . [
|
!
d. Elghteen pastten i '

|

i ? WU
5. Mav tkaow what time s it 4o Py
&. Itis half past nine [ ..:.;‘
y. 1t is half past eight Ll ?"

1.
<. Ut lis querter ito miine | !
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d. Itis quarter past eight

6 Getup, ity
a. Quarter past three
b Quarter to three
€. Halfto theee
x Twenty to three

T RstentOsk
3 Yeg Rdoes
&t NaRinoe
C TYes Rdo

X vesnis

8. Do you know what tim= is 27 l

3. Itis twenty one past six
Y. itis twenty six past six
c. Itis twenty to seven

d. Itis twenty past six ‘

9. Canyoutsll me what time is it?
a. Risquartertoten

5. It is quarter past ten |
c. itishaiftoten
i, itis ten toten
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10, Lok at the pictures 3 4

Pay atrention to the fellowing statements.

1} The picture one is half to three

21 The picture two is auarter past seven

3 Tha picture tnree is ten to six |
4) The picture four is half past ten
5} The picture five is twenty to seven '

ine corrsct statements based on the pictuie are shdwh by numbers ...

1ana b.3and5 c.2and4 - XB?nd4
|

|

ii. Answer the following questions based on the p!*u}‘res

12wt tinne do yeut wale up in fie rn-:.ming? o B

i Wke_yp_in the_rorrigs A.f_afivmcr i

£, e diozs woor masthen mrs,mmced_mnr:«r:mtmt evening? /ﬁ'ﬁ”?‘-
¥
o puhgr _MRANES_L0EC_in_4h€) bmmw Sk

13, Wil e daves Sioiio get el in the a'él?teicmuzlcm?

19,
)

Jodo_9exs  Lunth in_ f!.&mmm-u_bcuﬁ e "W'-’.". .

P TR
. o §
@ Teroumudyivos LR At ... i ) -__;_ 7 E
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e s T Fifty o fuelbe |
15. What time does he go to the iibrary? l i :_r_l ! 7
ke e0¢ 4o Linaly At uareer FiFe | '

m Listen correctly and write \

o ks up at Qurter o Six | Inthe Mornd

|

o Cibon 0% To gt half P §x 1N the Mornifiy

e They Giudy & Twenwy figkt Past Fwave

o Jalu "heg  broaw@@e in The"i mernind_at fu0)6et0 Seven

o, 107 nClp SRl g 1uch gt Quarser bask £weife
i

3
|
|
|
!

100



Name

Lo.oouunewnmmswbvaoslu(k)a.b.cudl

1. What time is it?
a. Itis quarter past five
b. Itis quarter past six
¥< Itis quarter to six
d. Itisquarter to five

2. What time is it?
a. Itis quarter past eleven
b. Itis quarter to eleven
»s Itis quarter to twelve
d. Itis quarter past twelve

3. What time is it?
a. Itis half past eight
b. Itis twenty to twelve
P Itis eight o’clock
d. Itis half past eight

4. lgotobedat..
a. Nine o'clock
b. Halftoten
o Quarter past ten
d. Eighteen past ten

5. May | know what time is it?

a. Itis half past nine
b. 1tis half past eight
,{ It is quarter to nine

fh oy

‘0 &
: g
A ‘ )
NS¢ oS

s

,/‘_ R

fn )

[ 10 ! 3\

(; )

oL &/

\..?
NGt
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d. Itis quarter past eight

6. Getup,itis..

a. Quarter past three

b. Quarter to three

¢. Halfto three

)‘. Twenty to three

7. Itisten tosix
a. VYes,itdoes
b. No,itis not

c. Yes,itdo

x Yes, it is

8. Do you know what time is it?
a. Itis twenty one past six

b. Itis twenty six past six

c. ltistwenty to seven

x It is twenty past six

9. Canyou tell me what time is it?
a. Itisquartertoten
b. Itisquarter past ten
c. Itis half to ten

'i; Itis ten to ten
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10. Look at the pictures 3 4

1 2 L) ) s

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten
S) The picture five is twenty to seven

The correct statements based on the picture are shown by numbers

land 2 b.3and 5 JF2and4 d.3and 4

Il. Answer the following questions based on the pictures

-'.'1

11. What time do you wake up in the morning? -’ W N

lwate vf In ‘h\e[‘m”jo\b-o\cf&’}?/ 5‘,\»

12. When does your mother prepare dinner in the evening?

O Mbthee HeBas direr In he Cvenirg A 4;,, o &
13. What time does Jojo get lunch in the afternoon?

rw

T55 Dets lunck n the AFbcer &{W Fes 6Wel./(

b 16 Forer b Soen ™

14, Tono usually has breakfast at
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15. What time does he go to the Iibrary? / '_‘ "r\

(=2 %

Yo e fo [loy ok G VY
m Listen correctly ond write

16. | Jet @Qb%ﬂ&f’@lﬁ’rh”ﬁe rybfn.y

18 wen, h gﬁf 7&0:/61/5
o8l "hag Bleaklogs Jo the- Moty o traive o Som
o har_wndle Sty g lorth at Rarer Bt ooy,
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Name : E““k’\el‘ml\"&zﬁ%\%ﬁ
I. Choose the correct answer by crossing (X) a, b, ¢ ¢

1. What time is it?

S AN
a. Itis quarter past five oo 2\
. {; 3: )
b. Itis quarter past six e ady
¥ Itis quarter to six -
d. itis quarter to five
2. What time is it? A
N‘ )
a. Itis quarter past eleven o \ 35t
b. Itis quarter to eleven " \2, 4 & 7

K Itis quarter to twelve [

d. itis quarter past twelve

3. Whattimeisit?
a. Itis half past eight
b. Itis twenty to twelve
K it is eight o’clock
d. Itis half past eight

."':‘12"'4.. c

A tobedat... N N

4. igo 5 )
a. Nine o’clock ; I:9 \—a-

b. Halftoten

'{\ Quarter past ten
d. Eighteen past ten

5. May | know what time is it? Ay ey N\
10 1A
2. Mtishalf past nine pea 37
L.! ".*"
b. Itis half past eight . ol g N

¥ It its quszrter to mine
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d. Itis quarter past eight

6. Getup,itis ...

a. Quarter past three

b. Quarter to three
¢. Halfto three
Y. Twenty to three

7. tis tem to six
a. Ves, it does
b. MNao, it s mot
e. Yes,itdo
o Ves, it is

8. Do you know wiat time is it?
a. [tistwenty one past six
b. it is twenty six past six
¢. Itis twenty to seven

3,& itis twenty past six

9. Canyou tell me what time is it?

3. Itisquartertoten

b, Itis quarter past ten

€. itishalfto ten ’

& itistentoten i
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10. Look at the pictures 3 4

COODHG

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten

5) The picture five is twenty to seven , ;

The correct statements based on the picture are shtTdn by numbers ...

land2 b.3and 5 c.2and 4 ‘(rama

H. Answer the following questions based on the plctdrs

11. What time do you wake up in the morning?

1 wWaKe up in el ﬁ““ml\‘i\é‘d‘ig\g%u

S\

2. e does your moiter pragzee dimner imtihe evening? '

e:;? mephep PRPALES dll\ﬁf\&*)\e

evennd 9t 4fn £0 5

uﬁummmgﬂMW‘mM

3030 9%4S [ynch in t\\eaﬂ’ct

3 hoIF Pty 3twelve

(oo { 2

14, Ty wesd y e Breefitfitat oo o........

Ot YVarRptheven
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15. What time does he go to the library? X':‘;o.‘.' l ""}"—._:.
. 334

Listen correctly and write

190 VP L RUIMEILO DK e mormyd
T OO 5 TE RO RS T TREReneting
=T SEgY o+ tWen RiGh: Pl Bwelve
= YR R Pl Intne rornine 3 TRl R R Seven

19

(A D

1

her UnUe VSN
20.
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Name : Iejikqweufa_kﬂu_
L Choose the correct answer by crossing (X) a, b, cor d!

1. What time is it?

2 [Itic auarter nact fiva

b. Itis quarter past six

% It is quarter to six

d. Itis quarter to five

2. What time is it?

a. Itis quarter past eleven

b. Itis quarterto eleven
)< It is quarter to twelve S—
d. Itis quarter past twelve

3. Whattime is it?
a. Itis half past eight
b. Itis twenty to twelve
x Itis eight o'clock
d. Itis half past eight

4. lgotobedat.. /\T“; |\
A .
a. Nine o'clock (i’"’\ 2\
b. Halfto ten '~._0 4_\:’3
2987
€. Quarter past ten i

x Eighteen past ten

5. May | know what time is it?
a. Itis half past nine
b. Itis half past eight

X Itis quarter to nine
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d, Itis quarter past eight

6. Getup,itis..
a. Quarter past three

% Quarter to three
c. Halftothree

d. Twenty to three

7. Itisten tosix

x Yes, it does
b.

No, it is not
c. Yes,itdo
d. Yes,itis

8. Do you know what time is it?
% It is twenty one past six

b. Itis twenty six past six

c. Itistwenty to seven

d. Itis twenty past six

9. Can you tell me what time is it?
a. Itisquartertoten
b. Itlis quarter pastten

¢. Itishalf toten

x It is ten to ten
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10. Look at the pictures 3 4

1 3 ' L}

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten
5) The picture five is twenty to seven

The correct statements based on the picture are shown by numbers ...

1and2 b.3and5 c.2and 4 xaandd

II. Answer the following questions based on the pictures

12. When does your mother prepare dinner in the evening?

Sdiner i

hind ot 4en to Siy
13. What time does Jojo get lunch in the afternoon? -
s " { o
Slongh - ALt n00hat bl FPASE e y g
14. Tono usually has breakfast at ..........
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itis Puatevto Spxen

15. What time does he go to the library?

7

he does LibkaY ot Quwater {:m_ue yiiyl

m Listen correctly and write

6 192t WP akauarter{tosixinthe MoFhingd

SimMon_ 9 of5to ot hal E PaSt Sixinthe paorhird

e TheY St dY ad-twonty €19 L+ Pastt 1 plvev

1 balnhaS heok Fa st inthe ok -hindéweive te Seven

Herantle wSiallYhoas lun thatauarter PaSttieive
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Nane

. Samvel. Saisiana

1. Choose the correct answer by crossing (X) a, b, cor d!

1. What time is it?
a. Itis quarter past five
b. Itis quarter past six
¥ [Itis quarter to six '
d. Itis quarter to five
2. What time is it?
a. Itis quarter past eleven
b. Itis quarter to eleven '

X Itis guarterto twelve

d.

3.

Itis quarter past twelve

What time is it?
Itic haif past eight

b. Itis twenty to twelve
% [Itis eight o’clock

d.

It is half past eight

4. 'gotobedat..

b.

Nine o’clock

Half to ten

™ Quarter past ten

d.

Eighteen past ten

5. May | know what tims is it?

2.

de.

it is half past nine
itis half past eight =
It s quertsr to nine
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d. Itis quarter past eight

6. Getup,itis...
a. Quarter past three
b. Quarter to three y
t. Haiftothree
¥ Twenty to three

7. ktis vtem to six
P¢ Ves, it does
fa. lép, it is mot
. Ves, itdo

d. Ves, itis

2. Do you funow wihat time is it?
a. itis twenty one past six
b. itis twenty six past six >
<. Itis twenty to seven

¥ itis twenty past six

S. -('zn you tefl me what time is it?
a. Itisquartertoten
b. ®isquarterpasttien
¢. itishalftoten

W itistentoten
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A0 Look at the pletures 4 4

Pay attention to the following statements,

1) The pieture one |s half to three

2) The pieture two Is quarter past seven ]

|
1) The picture three Is ten to six I

4)  The pkture four is half past ten

§) The pieture five is twenty to seven

The correct statements based on the picture are show

1and 2 b.3and5 t.2and 4 B
!

pnds

l
. Answer the following questions based on the pllﬂ}ms

11, What time do you wake up in the morning?
ai Wage UP (N the mosning cit

my Méther PRefages dinner i fhe etVell?mg at f;

13 vitas time does lojo gat lwmch i tihe aﬁtﬂmmm}m?

dam VIS (ONch (R fhe aritAnas d
4, Nonowsu iy dus beelhsttait..........

—4HE Quaskr 10 saen

115
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15. What time does he go to the library?

hesss 1o libagy ar oree (w

|
|

o S

! RO Gl R

|

11V

it Usten correctly and write

1_8Qet VP _at lucrter

5

Six (U {he MORN(Ng

o

7_,Sm_8m_LaL_b.(ﬁL_fQ‘1_&¢__ N the mor ning
o they Siug o luenly enahs fase  twec e

0. _daw ’\alf Lﬁfﬂk. lﬁi_iﬂhh__oﬂﬂm& (at "U‘C{Vf }0&6’1/('7

20, ‘@& unue. _uSually. has

lolfc!, at quanpr Post fweile -
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Name : ﬁth’tQﬂ%quﬂ‘l “0‘0\

I. Choose the correct answer by crossing (X) a, b, c or d!

1. What time is It?

e
a. Itls quarter past five ' 1 '0‘ ‘;sé;ﬁ
h. Itis quarter past six ‘ " —‘ \4
X Itis quarter to six el
d. Itis quarter to five
2. What tirme Is it? AT LR
a. Itis quarter past eleven .:;" \ )J
b. Itis quarterto eleven ' “ 7 e 5“:‘:‘ '
i

X Rtis quarter to twelve

d. [Itis quarter past twelve

3. What time is it?
a. Itis half past eight

b. Itis twenty to twelve
X Itis eight o’clock
d. (ths half past eight
4. lgotobedat.. Doy e
s oy
a. Nine o'clock ?‘v i,
Nt
b. Halftoten ol 6. 5
X Quarter past ten
. d. Eighteen past ten
5. May | know what time iz it? .1“': "‘1;;&’:;- \
‘,-‘m 2”5
& (tis half past nine : N
b, itis half past eight -y 4
; S

.*« Wil qgusartien to mibne
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d. Itisquarter past eight

6. Getup,itis..
a. Quarter past three
b. Quarterto three
c. Halftothree

R Twenty to three

7. ltisten tosix
a Ves,itdoss
b. Mo, itis mot
c. Yes,itdo

Jo Yes.itls

& Doyou inow wint time is it?
a It.is twenty one past six
B, ttic twenty six past six
c. Itis twenty to seven

d. Itis twenty past six

9. Canvyou tell me what time is it?

a. itisquarter toten

B. Itis quarter past ten

<. [tishalfto ten '

X Itistentoten
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10. Look at the pictures 3 4

Pay attention to the following statements.

1} The picture one is half to three

2) The picture two is quarter past seven

3) The picture three is ten to six

3)

The picture four is half past ten

5) The picture five is twenty to seven

The correct statements based on the picture are shd

X

land2 p.3and3 c.2and 4

W,

by numbers ...

S $nad 4

Il Answer the following questions based on the pth res

11, What time do you wake up in the morning?

7

G T
L2, Ghiiean @pey yenur s e diimmerin

M P[‘oﬁq?@s Aifngf

1'= uh e dan.i.selwp 1k Trd#m tilh2 adtemnmy

V040 ggi¢ n_th

: MU
L4 s usalliyihas (hmlmfam:m.g ..... {U a r LQ

aftemmy

Mo sever <
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15. What time does he go to the library? o ! ) ?,

Listen correctly and write

A Qe o gy doanel 30 Six 10 ke mofning

- _5itheg Aaes ta at b rf-‘ Paes X In e mOVﬂlpg

}mg_sﬁ_dg_%_mamglugmjm;\we '
‘GQALXGQS_HIME{;L_JWQEM%?_H* faeie 4, evan
m_mmug._\ug_mch_@q(mw bast 4wy,
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Name :.AOMZM - ey

1. Choose the correct answer by crossing (X) a, b, c or d!

1. What time is it?

a. Itis quarter past five

b. Itis quarter past six
)( It is quarter to six :

d. Itis quarterto five

2. What time is it?

a. ltisquarter pasteleven

b. Itis quarter to eleven
K it is quarter to twelve

d. itis quarter past twelve

3. What time is it?
a. [tis half past eight
b. Itistwenty to ivelve
K Itis eight o'clock
d. [Itis half past eight

4. lgotobedat..
s. WNine o’clock
b. Halftoten
)( Quarter past ten

d. Eighteen past ten

5. May ! know what time is it?
a. Itis half past nine
b. Itis half past eight
% Itis quarter to mine
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d. Itis quarter past eight

6. Getup,itis...
a. Quarter past three
)@ Quarter to three
c. Halfto three

d. Twenty to thrae

7. Wisten to six
a Ves,itdoss
. Mo, it is mot
c. Yes,itdo

M. ves,itis

8. Do yow fnow wiat time is G2
a. ltis twenty one past six
b. Itis twenty six past six
e, IUis twenty to seven

)ﬁ, it is twenty past six

9. Can you tell me what fime is it?
16: ltis quarter to ten
b. Iitis quarter pastten
c. ftichalftoten

2@ itis ten toten
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19, Lock 2t the plctures 3 4

Ly attention wo the following statements.

) The picture one is half to three

2)  The picture two is quarter past seven

5} The pilure three is ten to six ‘ ;
a) The pisture four is half past ten | i
3) The picture five is twenty to seven i
Yhe correct 'tatament‘: hased on the p’c*ute Pl c% win By numbers L.
tand b 3ands s.2and 4 g - ri ared 4
. S : |

. Answer the follov:ing guestions based on the pi Tes

13. What time do vou wake up in the morning? i

i
| b

a,Y W¢u¢p in “,, ymelning dl-a‘?u"r(-l’(' Pe st Sl)(

AR lEm @ v rrotther pvemaie Aoz in Ifl!-.me evaning? /_.;"f; i "‘""-1}\
! : f‘gﬂ k.""-a _-;.‘.\
D ‘\r- %. 15 i
il

MY paotper Proeatds dinpa m‘me cgening Mf

teh 1o giy

U3, Ykt G dhngss S et |uunm‘v it gl h-,rrdr.n‘m

>

f0 P
" 5..'...-.... a4
LR / Ay

o R

'
[

S M e el s it i

l

| |

2230 S luch 1D §he_af teno p! o4 hm: m;f twelo
i
|

o "R
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At w-quarter 4o Seven

15, What time does he go to the library?

W \" v
" v
. - '

Ae s0@% to .. . uwfaly qp aduariey .,

m Listen correctly ond write

| | Y Gqudr at tweppry e
l ] Clopt

16~ Lo up  ap quapier oS\ ip the ™erdjm !

17 Simon focs {0 Cehool  at

half  PARE SiK inthe morn i

s 400V Crudy gt Lwepty

Cigpe Palk tvelye

w Dain “hag preal fask (Nthe morning léttiwelye o Jeles)
20. _}Muo_wj_ua&_m_ihm At $uarter Pucr twelye
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Name : HHJS‘(QSH(JHL’IMN el ﬁ

1. Choose the correct answer by crossing (X) a, b, ¢ ¢r d!

1. What time is it?

Ay
@' Itisquarter past five f 10 z'v..> -2
: Y
b. Itis quarter past six o w 44
) N 4 K7 4
AR
X Itis quarter to six [omaee

d. Itis quarter to five

2. What time is it?

a. lItis quarter past eleven

b. Itis quarter to eleven
K Itis quarter to twelve

d. [tis quarter past twwelve

3. Whattimeis it?
2. [tis half past eight
b. [tistwenty to twelve
Y [Itis eight o'clock
d. itis half past eight

4. lgotobedat..
a. Nine o’clock
b. Halftoten
x Quarter past ten

d. Eighteen past ten

5. May | know what time is it?
2. [Itis haif past nine
b. Itis half past eight
Y. titiis quarter to nine
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d. |Itis quarter past eight

6. Getup,itis...
a. Quarter past three
b. Quarter to three
¢. Halfto three

¥ Twenty to three

7. Itis tem to siz
a  Yes, it does
b. No, it is mot .
c. Yes, it do
;b( Yes, it iis

8. Do you lomouw winat time is it?
a. [ltis twenty one past six
b. Itis twenty six past six
c. [ltis twenty to seven

¥ itis twenty past six

2. Canyou tell me what time is it?
a. Itis quartertoten
b. Itis quarter pastten
c. [tishalftoten

\fl.\ itis ten toten
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10. Look at the pictures 3 4

Pay attention to the following statements.

1) The picture one is half to three

2) The picture two is quarter past seven

3) The picture three is ten to six
4) The picture four is half past ten
5) The picture five is twenty to sevén
The correct statements based on the picture are shg

Y 3and 5 d.

W)

1and2 c.2and 4

I Answer the following questions based on the pigtyl

11. What time do you wake up in the morning?

n by numbers ...

3and 4

res

[
12. Wilhamn dioes yawr mathear prepaie dimmer im 1

MY moino ( prepares 4inneC 'n th

13, Wizt time does Jojo get lundh i tihe aftemmdgan?

2 _evening ut ten o &K
ol LS
L‘::'Aga 43-'?:”
‘..4',7- ...... 5“

Zrnoan o hyf ‘PQ;T tuelee

0o dpts tunlh [p the urg
141, Thkerro u s [y s Bttt st
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maqim 2 Soxen

AT TN
15. What time does he go to the library? (';m ] )

he gn05 to h‘b\*anj ot qWQL_"th,,,M::*/

m Listen correctly and write

16. | el Ve ot qual® epSiX in the rorming.

Y Ni
17.510Mon @00S _to at  h\aF st 51X in (Zhg (Morn g.

1. £hey study ot bweary gight past tuelve
. : lve ro seVeén
. aw_hes  bYeal, Fast [in thy tMoming at twelve

20. W€ ynclp pusr L walvg
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|
Name QFeﬂoﬁo Fd@e[ AJVlafo Palh'"ﬂ(/

I. Choose the correct answer by crossing (X) a, b, ¢ or Ihl

1. Whattimeis it?

i 15"','
It is quarter past five “,:' 1 ’3)
L ',f;
tis quarter past six . o } " :“.j;

a.

b. .
}( Itis quarter to six . 22
d.

It is quarter to five

2. Whattime is it?

a. ltis quarter past eleven

H. Itisquarter to eleven

ﬂ It is quarter to twelve B

d. [tisquarier past twelve

3. What time is it?
a. fitis haif pasteight

b. tis teenty to twelve

X It is eight u"tlock .
d. itis half past eigat

4. lgotobedat...
2. Nine o’clock
b. Halftoten

).’.‘ Quarter past ten , e

. d. Eighteen past ten

5. May I know vhat time is it? ,{.’5{; .7:;';'*';7"5‘*«
A i, 1
2. Itis half past nina Sl
;! T — 375
b. Itis half past eight B8 )
" ".":..,?‘,% 2

/tf Iit i's quairter to mine
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d. Itis quarter past eight

6. Getup,itis ...
a. Quarter past three
b Cuarter to three
€. Haffto three

9(‘ Twenty to three

7. it i bem o sik
A Ves, it doss

. N, it fs ot

o

<. Yes, it do

){: Ve, it is

& Do yow b what thns is )9
M It i twenty one past six
b. Itis twenty six past six
c. {tis twenty to seven

¢. ftis tiventy past six

9.'  Canyou iell me what tims is it?
a. Itis quarier to ten
x: ¥t 5 quaziter past ten
c. ik halftoven

d. itistentoten

..‘:&

2%
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10. Leok at the pictures 3 4 !

Pay attention to the following statements.

1) The picture one is half to three

2) The picture two is quarter past seven .

2} The picture three is ten to six

f{ The picture four is half past ten

S) The picture five is twanty to seven
ine correct statements based on the picture are shy wh oy numbers ..,

: 1
rand2 7{,3and5 c.2andé d.3and 4

|
!

& Answer the folfowing questions based on the pi ttires
!
|
11. What time do you wake up in the morning? }

| » e
A welee I/P m 6“6’ Mom,/)g%q(,%e,po«geg,&

Kz, \vﬁ“m.amm«s\,vmgmm".mrwemf.edinmmrvmﬁrrwevann g?

23, Wit dumct:wlm-mg;.‘i asmvcth s e b

Jo,b %ﬁs Iuacél f/lJe Mom W

@% ........... | ‘ 7
&

|
1
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T ———————— ——

15 What time does e gnte the I"mm ‘-
%&WQLL&%&‘ ,,,,,,, .
| st tWeWef
il listen correcily and wrico L

s | 98 WP 4 Juager ta[ﬁr _in dhe moraing

S AR ) tost h‘%( fast _Siki indpy the rofning

w1089 SOV of e ety €IME fast bioeh,

w 2 _ Yo bk Fast iL 'the rof g
her cU"C/e VSW'”Y Wlf _lvngh

ot duaper Past tWolpl~

I
H
ll
e
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N
~

Name 3 Uar‘Rﬂke)w‘WﬂMé

L. Choose the correct answer by crossing (X) a, b, c or

1. What time is it?

a. Itis quarter past five

It is quarter past six

Itis quarter to six

o > o

Itis quarter to five

2. What time is it?

a. ltis quarter past eleven

b. Itis quarter to eleven
)( It is quarter to twelve

4. itis guarter past twelve

3. Whattimeisit?
a. itis half past eight
b, Itis twenty to twelve .
% ftis eight o’clock
d. [tis half past eight

4. lgotobedat...

a. Nine o’clock

b, Half to ten :
x Quarter past ten

d. Eighteen past ten

5. May | know what time is it?
2. Itis haif past nine
b. itis half past eight
¥ itis quemnter to mine
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d. Itis quarter past eight

6. Getup,itis...
a. Quarter past three
b. Quarter to three
c. Haslfto three

«X Twenty to three

7. WS tem to s
X. ‘fes, it does
. No, i i mot:
¢ Yes, it do

di. Yes,it iis

8. Do yow fomony weihat: time is it?
a. [Ikis twenty one past six
fo. it is twenty six past six
¢. Itis twenty fo seven

. & itis twenty past six

9. Canyou tell me what time is it?
a. ltisquartertoten
b. itis quarter past ten
c. itishalftoten ?

X. itis ten to ten

134




10. Look at the pictures 3 4

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten

5) The picture five is twenty to seven

The correct statements based on the picture are shqun by numbers ...

iand2 b.3and5 c.2and 4 X.BJmcM

1. Answer the following questions based on the pi

11. What time do you wake up in the morning?

& BT Wake up - in 4@ Moty dt g

MY- Moeker Plefees dner in Ehe Qe

13, Wihat time does Jojo get lumch in the aftermgan?

Jofo dets Lwrch (N éhe GERIFI00N

X st jaoetie

14, Torro wsaselly s boventifimseane A6 A Gua Tl

to 9B Seuen
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15. What time does he go to the library? l_,:*.-"‘{{ ,
y f 10 ! 23;.1‘

he A0es o (ibray 4t 4 Qareer &,
l!l Listen correctly and write

15. L9et WP H quarser (o SH n the merning,

17. Smon._ Yo b &0%% hag (7J$6.§,}< nhemanng.
18 they Study af éwmt?f et it dwerve b
15, 6004 has brealfBSE N Lo hornind 2 4welte to SO
. ket vade USualty hag pupch gf Tecker [ese thyolbe
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GAVim, ﬁg o\, mvlat

Name

I. Choose the correct answer by crossing (X) a, b, ¢ or

1. What time is it?

»

Itis quarter past five

b. Itis quarter past six
K. Itis quarter to six
d

itis quarter to five

2. What time is it?

a. Itis quarter past eleven

b. Itis quarter to eleven
* it is quarter to twelve

d. Itis quarter past twelve

3. Whattimeisit?
a. [tis half past eight
b. Itis twenty to twelve
Y. itiseightd’clock
d. Itis half past eight

4. lgotohedat..
2. Nine o'clock
Half to ten

<

Quarter past ten

a X ©

Eighteen past ten

5. May | know what time is it?
a. Itis half past nine
b. Itis half past eight
k It iis quisrter tio mime
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d. Itis quarter past eight

6. Getup,itis..
a. Quarter past three
b. Quarter to three
¢. Halftothree
i Twenty to three

7. Rtistzn tosix
@ Yes, it doss
2 Ho, it:‘:sfmz_xt
af. Vs, it do

d. ‘f=s, iris

£ Do oy oy vt Sve s it?
¥ o is twenty one past six
b, Kis baanty six past six
€. !t is twenty to seven

d. Iris twenty past six

9. Canyou tell me what time is it?
2. Itisquartertoten

b. itis quarter past ten

L

. itis half to ten

A}
f #istentoten
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10. Look at the pictures 3 4

Pay attention to the fo!]owlng statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten

5) The picture five is twenty to seven

The correct statements based on the picture are show

n by numbers ...

land2 ‘h.3and5 c.2snd 4 X%md 4

|

L. Answer the following qué'rtions bosed on the pi eres

11. What time do you wake up in the morning?

T WOME VR ik vl more g ot

12. \ivhvem dives yowr masithen prepaire dimmer in ﬁ}hﬁefevening?

ool
f A ac\0r vr@%‘&(d %\TN WK g B4 40 &g G

13, et tiimme dloes Jnjo get humdh in e alfi

vesa S0 Wy 54 LR (e g,

(%)
8

£l Q0

8. T wanesfy s Breefienst e
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i
X Z‘c Q\/N‘{-lr Ao ¢ (QV% 0’(\0(}(!

15, Whit tirae aoes he go to the library? " ‘ "y

R0 9008 to \ihtpy: (4 W)Hdr] Hw

l
M disten correctly ond write [ |

o 19 VP Ot QA0 X 0GR Tn +hl MOt aied
6 1 SR 10 the

5 510N 9086 {0 g MOME P0Gt Gy i +ho mOtnics

o e ctudy bk Al .!","9 wt PO welwP

o GO Mhie broapa \ | W MOtAiag (0t tWOIWR tg RvRn -
o WO Vol Vol whe \unow 4 guarter ot tue .

|

|
|
|
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Mame i R@.ﬂ@.}dlgab*lﬂ

I. Choose the correct answer by crossing (X) a, b, cor
1. What time is it?

a. Itis quarter past five

b. Itis quarter past six
>£ It is quarter to six

d. Itis quarter to five

2. What time is it?

a. Itis quarter past eleven

It is quarter to eleven =

7{ it is quarter to twelve

b.
d. itis quarter past twelve

3. Whattime is it?
a. ltis half past eignt
B, Itistwenty to tweive
7( ttis aight o'clock ?
d. ltis half past eight

4. lgotobedat ..
z. Mine o’clock
b. Halftoten
7§~ Quarter past ten
d. ' cighteen past ten
5. _ Mayl!cnowwhattimeis it?
2. Itis half past nine

b, Itis half past eight
\7{\ it iis guzrter to nine
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d. Itis quarter past eight

6. Getup,itis...
a. Quarter past three
b. Quarter to three
c. Haif to three ’

\)i.( Twenty to three

7. Itis tem to six
a. Ves,itdoss
. Mo, it is mot

c. Yes,itdo

Y, Ves, itis

8. Do you lmawy wihat time is it?
)( it is twenty one past six
b. [t is twenty six past six
c. [tis twenty to seven

d. Itis twenty past sik

9. Canyou tell me what time is it?
a. ltis quartertoten
X It is quarter past ten
c. Itishalftoten

d. Itistentoten
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10. Look at the pictures 3 4

Pay attention to the following statements.
1) The picture one is half to three
2) The picture two is quarter past seven
3) The picture three is ten to six
4) The picture four is half past ten
5) The picture five is twenty to seven

The correct staternents based on the picture are shqwin by numbers ...
1and2 )(.SandS c.2and4 %a ind 4

4. Answer the following questions based on the plﬂu)m

11, What time do you wake up in the morning?

’ Wak@ t/P /‘n—éhrzuow‘nac

-y mothey PYepdte’ dlmgk, fa {hzé\'/'?‘\;ﬂq at ta to & -

13, Wit timie dioes Jnjio get e i oz aftenmman?

| _-_,.-‘;},"'""'2 )
SBio aete 1uach i Hy fninmoo\ """" ??.?/F Past ﬂ{/é’
14, Mo camaally s ittt &, ... | : l’i Ao )
\:—'7:: 2"
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D ,
ot qu av % Spver

15. What time does he go to the library?

hy gaetto Cilkgyy ot

m Listen correctly and write

w190t LD at Quatrr | tgeix 10 he moNIA9
o Simen 9o& to at || WlF page Six 14
w the SUdy ot Lpumpy  oigt Past twelve

. Gy "iae b kFalt In the msvoing 19t Lwelvets

. St
w0 W0 et UGS | AT lvach e Qg Pact -
Cwelve
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Appendix 8: The Documentation
The Pre-Test
The 15% of June 2024

|- ---‘-.-4-'1 -~

3
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Coaching and Mentoring Intervention Session
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X-;\A'ffbl. Ferigwan Y

U g0 Odalah ks £disiny
Bl ads - odo

EMJuhu. i A
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Bu - Bk Ks £ sl
J

B qurt © diwnanaia,
Im Xita W ktlx-

Bl dupy: ay

J

Oda. _ade . .t

vo Rad

Red, ~

P4 .]T?im n 'ﬂl( M‘?
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Appendix 9: The Letters

_ |

UNIVERSITAS PENDIDIKAN MUHAMMADIYAH (UNIMUDA) SORONG
Office: JI. K. Ahmad Dahlan, 01 Marlyat Pantal, Aimas, P Sorong, Pap Doya

|
l
FAKULTAS PENDIDIKAN BAHASA, SOSIAL, DAN OLAHRAGA I
|
|
\
\

Nomor :122/1.3.AU/SPm/FABIO/B/2024 Sorong, 11 Juli 2024
Lamp. :-
Perihal : Permohonan Izin Penelitian

Kepada Yth.
Kepala Sekolah SD Inpres 62 Kabupaten Sorong
di_

Tempat

Assalamu’alaikum warohmatullahi wabarokatuh.
Dekan Fakultas Pendidikan Bahasa, Sosial, dan Olahraga Universitas Pendidikan

Muhammadiyah (UNIMUDA) Sorong dengan ini mengajukan permohonan kepada
Bapak/Ibu, kiranya dapat menerima dan mengizinkan mahasiswa kami:

Nama : Telji Yolven Palemba

NIM : RPL2385209004

Semester : Genap

Program Studi : Pendidikan Bahasa Inggris

Judul Penelitian :* The Influence of Coaching and Mentoring on the Growth

of EFL among Young Learners.”

Untuk melaksanakan Penelitian Skripsi di instansi yang Bapak/Ibu pimpin.
Pelaksanaan penelitian direncanakan mulai tanggal 15 - 19 Juli 2024.

Demikian permohonan ini kami sampaikan, atas perhatian dan kerjasamanya diucapkan
terima kasih.

Wassalamu 'alaikum warohmatullahi wabarokatuh.

Dekan,

Roni Andri Pramita, M.Pd.
NIDN. 1411129001
Tembusan disampaikan Kepada:
1 Ketua Program Studi PGSD;
2 Dosen Pembimbing Sknips;
3. Yang bersangkutan;

www.fabio.unimudasorong.ac.id

PROGRAM STUDL:

Pendidikan Bahasa Inggris, Pendidikan Bahasa Indonesia, Pendidikan Pancasila dan Kewarganegaraan,
PGSD, Pendidikan Jasmani, dan PC PAUD

| /
s d PRI PN ol S VR St Tl sy
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PEMERINTAH KABUPATEN SORONG
DINAS PENDIDIKAN DAN KEBUDAYAAN
SEKOLAH DASAR INPRES 62 KABUPATEN SORONG

Alamat : Jin. Klamono Km 24 Perum Pemda
Email : sdinpres_62kab.sorong@yahoo.com
Kode Pos : 98418 NPSN : 60401150 NSS : 101320201015

SURAT KETERANGAN
Nomor : 421.2/325/2024

Yang bertanda tangan di bawah ini Kepala Sekolah SD. Inpres 62 Kabupaten Sorong,
menerangkan bahwa :

Nama : TELJI YOLVEN PALEMBA
NIM : RPL2385209004

Semester : Genap

Program Studi ; Pendidikan Bahasa Inggris

Judul Penelitian : “Influence of Coaching and Mentoring on the Growth of EFL

among Young Learners”

Yang bersangkutan telah .melaksanakan penelitian di SD. Inpres 62 Kabupaten Sorong pada
terrmygzegel] 15 [l semmypati dfmygem 20 [dli

IDermitkim St Ketterangnm imi dithuatt dkngan sebenarnya agar dipergunakan sebagaimana
e,

Inpres 62

ey 898563 12 200012 1 007
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