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ABSTRACT 

 

 

Telji Yolven Palemba/ RPL12385209004, 2024. The Influence Of Coaching And 

Mentoring On The Growth Of Efl Among Young Learners. Thesis, English 

Education Department, Faculty of Education, Language, Social and Sport, 

Education University of Muhammadiyah Sorong. August 2024. 

 

This study explores the influence of coaching and mentoring on the growth of 

English as a Foreign Language (EFL) among young learners at Inpres 62 Primary 

School in Sorong Regency, focusing on fifth-grade students, a total of 34 learners. 

A sample of 12 students was randomly selected from this group, comprising both 

Papuan and Non-Papuan students. Utilizing a quasi-experimental design, the study 

divided these 12 students into two groups, with 6 Papuan and 6 Non-Papuan 

students receiving identical coaching and mentoring interventions. Assessments 

were conducted through pre-tests and post-tests evaluating reading, writing, and 

listening skills. Results indicated substantial improvements in both groups. The 

paired sample t-test confirmed significant enhancements in language skills, with a 

p-value of 0.000 demonstrating robust statistical significance. This improvement 

was attributed to the program's emphasis on individualized support, goal-setting, 

and interactive activities, which effectively increased learners' confidence and 

motivation. Feedback from both learners and educators highlighted the positive 

impact of the program. Recommendations include differentiating instruction, 

providing individualized feedback, creating supportive learning environments, and 

pursuing continuous professional development for teachers. For students, proactive 

engagement and regular practice are encouraged, while future research should 

explore diverse contexts and the long-term effects of coaching and mentoring. 

 

 

Keyword: Influence, Coaching, Mentoring, Growth of EFL Young Learners 
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CHAPTER I 

INTRODUCTION 

 

1.1   The Background of the Research  

 

The acquisition of English as a Foreign Language (EFL) has become a 

pivotal component of educational curricula worldwide, reflecting the language's 

global significance in communication, commerce, and culture. For young learners, 

effective methods of language acquisition are critical in building a strong 

foundation for future proficiency. Coaching and mentoring have emerged as 

influential approaches in this context, offering personalized and supportive learning 

environments that can enhance language acquisition. 

In an increasingly globalized world, proficiency in English as a foreign 

language has become a crucial skill for young learners. The ability to communicate 

effectively in English opens doors to vast educational and professional 

opportunities, fostering cross-cultural understanding and collaboration. English 

proficiency is essential for participating in the global economy and accessing higher 

education (Harmer, 2007). 

Despite the clear benefits of EFL proficiency, many young learners struggle 

with language acquisition due to various factors, such as lack of motivation, 

inadequate support, and insufficient exposure to authentic language use. Traditional 

classroom instruction often fails to address these challenges comprehensively, 

leading to suboptimal learning outcomes. This problem underscores the need for 



2 

 

innovative and personalized approaches to EFL education that can better engage 

young learners and support their linguistic development. 

This study focuses on the influence of coaching and mentoring on the 

growth of English as a foreign language among young learners. Coaching and 

mentoring are personalized and dynamic educational approaches that provide 

learners with tailored support, feedback, and encouragement. These methods have 

gained prominence in language education due to their potential to enhance 

motivation, confidence, and overall language competence (Richards & Rodgers, 

2014). 

Studies published in the International Journal of Mentoring and Coaching 

in Education and works by authors such as Daloz (2012) and Garvey, Stokes, and 

Megginson (2018) highlight the effectiveness of mentoring and coaching in 

educational settings. These studies provide a foundation for exploring how these 

approaches can be applied specifically to young learners acquiring English as a 

foreign language. 

The Importance of Early EFL Acquisition, the critical period hypothesis, 

proposed by Lenneberg (1967), suggests that there is an optimal window for 

language acquisition, particularly for children. During this period, young learners 

are more adept at acquiring language skills with greater ease and fluency. Modern 

education systems have increasingly integrated EFL programs at early stages to 

capitalize on this window of heightened linguistic receptivity. 

Coaching in the context of EFL involves a structured, goal-oriented 

approach to language learning, where coaches provide targeted instruction and 
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feedback to learners. According to Passmore and Fillery-Travis (2011), coaching is 

characterized by its collaborative nature, wherein the coach and learner work 

together to identify goals, develop strategies, and monitor progress. In the realm of 

EFL, coaching can help young learners by providing tailored linguistic support, thus 

fostering greater engagement and retention of the language 

Mentoring in ELF, distinct from coaching, involves a more holistic 

approach to personal and academic development. Mentors serve as role models and 

guides, offering not only linguistic support but also cultural insights and 

motivational encouragement. According to Ehrich et al. (2004), mentoring 

relationships can significantly enhance the educational experiences of young 

learners by providing a nurturing environment that promotes confidence and 

resilience. In EFL contexts, mentors can help bridge cultural gaps and provide 

authentic language exposure 

The application of Vygotsky's (1978) Sociocultural Theory to EFL 

highlights the importance of social interaction in language development. Vygotsky 

emphasized the role of more knowledgeable others (MKOs) in facilitating learning 

through scaffolding. Both coaching and mentoring align with this theory, as they 

involve knowledgeable individuals guiding learners through the complexities of 

language acquisition. 

Similarly, Krashen's (1982) Input Hypothesis underscores the need for 

comprehensible input in language learning. Coaches and mentors can provide this 

input through carefully designed activities and interactions that align with the 

learner's current proficiency level, thus promoting incremental language growth. 
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Recent empirical studies have highlighted the positive impact of coaching 

and mentoring on EFL acquisition. For instance, a study by Hurd and Lewis (2008) 

demonstrated that personalized coaching led to significant improvements in 

learners' language skills, particularly in areas such as pronunciation, vocabulary, 

and conversational fluency. Another study by Mullen and Noe (2013) found that 

mentoring relationships contributed to increased motivation and persistence among 

young EFL learners. 

Furthermore, research by Wang and Han (2011) indicated that coaching and 

mentoring interventions resulted in higher levels of learner autonomy and self-

efficacy, essential components for long-term language acquisition success. These 

findings underscore the importance of incorporating coaching and mentoring into 

EFL programs to enhance language outcomes for young learners. 

The integration of coaching and mentoring into EFL education for young 

learners offers promising avenues for enhancing language acquisition. By providing 

personalized, supportive, and interactive learning environments, coaches and 

mentors can significantly influence the growth of EFL skills among young learners. 

The subsequent chapters will delve deeper into the methodologies, implementation 

strategies, and empirical outcomes associated with these approaches, providing a 

comprehensive understanding of their impact on EFL education. 
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1.2   Formulation of the Research Problem 

To explore this problem, the study will focus on the following research questions: 

1. Does coaching and mentoring program influence the English language 

proficiency of young learners? 

2. What specific aspects of the coaching and mentoring program contribute to 

improvements in English language proficiency among young learners? 

1.3   Objective of the Research 

The objectives of this research are as follows: 

1. To determine whether or not a coaching and mentoring program influences the 

English language proficiency of young learners. 

2. To identify the specific aspects of the coaching and mentoring program that 

contribute to improvements in English language proficiency among young 

learners, such as: 

• Frequency and duration of coaching sessions 

• Individualized feedback and support 

• Use of interactive and engaging teaching materials 

• Development of learner-specific goals and progress tracking 

• Encouragement and motivation strategies 

• Integration of real-life communication practice 

By addressing these objectives, the research aims to provide a comprehensive 

understanding of how coaching and mentoring programs can be effectively 

designed to enhance the English language proficiency of young learners. 
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1.4  Main Hypothesis 

1. H₀: Coaching and mentoring do not have a significant effect on improving 

young learners' English language proficiency. 

2. H₁: Coaching and mentoring have a significant effect on improving young 

learners' English language proficiency. 

 

1.5  Significance of the Research  

Understanding the influence of coaching and mentoring on young EFL 

learners can provide valuable insights for improving language education strategies. 

By identifying effective practices and highlighting the benefits of personalized 

support, this research can contribute to the development of more effective EFL 

programs that cater to the needs of young learners. Ultimately, this can lead to 

higher levels of English proficiency, better educational outcomes, and greater 

opportunities for young individuals in a globalized world. 

 

1.5.1 Significance for Teachers 

Teachers can gain new strategies and methodologies for incorporating 

coaching and mentoring into their classrooms. Understanding the specific 

techniques that enhance language acquisition can help teachers provide more 

personalized and effective instruction, thereby improving student outcomes. 
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1.5.2  Significance for Students 

Young learners benefit directly from improved EFL programs that 

incorporate coaching and mentoring. Personalized support can boost their 

confidence, motivation, and engagement, leading to better language proficiency and 

academic performance. This, in turn, can open up more educational and 

professional opportunities in the future. 

 

1.5.3 Significance for Schools 

Schools can use the research findings to design and implement more 

effective EFL programs. By integrating coaching and mentoring into their curricula, 

schools can enhance the overall quality of language education, leading to improved 

student outcomes and satisfaction. 
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter reviews existing literature on the influence of coaching and 

mentoring on the growth of English as a foreign language among young learners. 

The review is organized into several sections, each focusing on key aspects of 

coaching and mentoring, their impact on language acquisition, and relevant 

theoretical frameworks. 

 

2.1  Coaching in Language Education 

Coaching in language education involves a structured process where an 

experienced educator provides individualized guidance to students, focusing on 

specific language skills and goals. According to Richards and Rodgers (2014), 

coaching helps in addressing the unique needs of each learner, thereby improving 

their language proficiency. Research published in the Journal of Language 

Teaching and Research highlights that coaching can significantly enhance learners' 

speaking, listening, and writing skills by providing targeted feedback and 

personalized strategies (Li & Zhang, 2016). 

The purpose of coaching is multifaceted and varies across different contexts 

and applications. This chapter explores the perspectives of various experts on the 

purpose of coaching, providing a comprehensive understanding of its goals and 

benefits. 
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2.1.2  The Definitions of Coaching According to Experts 

According to David Clutterbuck (2003), a prominent author on coaching 

and mentoring, emphasized the role of coaching in helping individuals and 

organizations achieve their goals through structured conversations. Clutterbuck 

pointed out that coaching aims to provide clarity and support for goal achievement: 

"The purpose of coaching is to help people see their situation more clearly, identify 

what they want to achieve, and support them as they develop strategies to reach 

those goals." 

According to Julie Starr (2008), in "The Coaching Manual," outlined the 

purpose of coaching as facilitating meaningful conversations that lead to clarity, 

progress, and goal achievement. Starr stressed the conversational nature of 

coaching: "The purpose of coaching is to engage in conversations that help 

individuals gain clarity, make progress, and achieve their goals." 

According to Tony Stoltzfus (2009), in "Coaching Questions," emphasized 

the purpose of coaching as creating an environment that encourages individuals to 

reflect, set goals, and take action. Stoltzfus highlighted the power of questioning in 

coaching: "The purpose of coaching is to create a supportive environment through 

conversation and questioning that facilitates individuals’ movement toward their 

desired goals in a fulfilling manner." 

According to Peter Hawkins (2011), in his book "Creating a Coaching 

Culture," described the purpose of coaching as achieving sustainable performance 

improvement through systemic change. Hawkins emphasized the importance of a 

holistic approach: "The purpose of coaching is to enable individuals and 
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organizations to achieve sustainable performance improvements by addressing both 

individual and systemic factors." 

According to Christian van Nieuwerburgh (2012), in "An Introduction to 

Coaching Skills," highlighted the purpose of coaching as enhancing individuals' 

strengths and potential to improve their life experiences and performance: "The 

purpose of coaching is to facilitate conversations that enhance life experiences and 

performance by building on individuals’ strengths and potential." 

According to Erik de Haan (2020), in his comprehensive work on coaching, 

focused on the relational aspect of coaching, emphasizing its purpose in fostering 

self-awareness and development through dialogue: "The purpose of coaching is to 

create a relationship of ongoing collaboration where the coach helps the coachee 

learn through dialogue and reflection, fostering self-awareness and personal 

development." 

The purpose of coaching, as articulated by various experts, revolves around 

enhancing performance, facilitating learning and development, and unlocking 

potential. These experts emphasize the importance of a supportive, collaborative, 

and reflective environment in achieving these goals. Despite differing emphases, 

the common thread across all definitions is the focus on helping individuals and 

organizations achieve their desired outcomes. 

Understanding the purpose of coaching from the perspectives of leading 

experts provides valuable insights into its multifaceted nature. These expert views 

underscore the transformative potential of coaching in personal and professional 

contexts, highlighting its role in fostering growth, development, and achievement. 
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2.1.3 Definitions of ESL Coaching by Experts 

Coaching in the context of English as a Second Language (ESL) involves 

guiding and supporting learners to develop their language skills effectively. This 

chapter explores the definitions of coaching specific to ESL as provided by various 

experts, highlighting the principles and methods that make coaching a valuable tool 

in language acquisition. 

Jim Cummins (2000), known for his work on bilingual education, 

highlighted the importance of developing both Basic Interpersonal Communicative 

Skills (BICS) and Cognitive Academic Language Proficiency (CALP). Cummins 

suggested that coaching should address both everyday conversational skills and 

academic language: "Effective ESL coaching addresses both conversational fluency 

and academic language development, supporting learners in all contexts of 

language use." 

David Nunan (2004), in "Task-Based Language Teaching," emphasized the 

role of real-world tasks in language learning. He proposed that coaching should 

involve task-based activities that mimic real-life language use: "Coaching for ESL 

should incorporate task-based activities that reflect real-world language use, 

enabling learners to practice and apply their skills in meaningful contexts." 

Zoltán Dörnyei (2005), an expert in motivation in language learning, 

highlighted the importance of motivation and goal-setting in coaching. He 

suggested that effective coaching should focus on maintaining learners’ motivation 

and setting achievable goals: "Coaching in ESL should emphasize motivation and 

goal-setting, helping learners stay engaged and make consistent progress." 
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According to Pauline Gibbons (2009), in her book "English Learners, 

Academic Literacy, and Thinking," emphasized the role of scaffolding in 

supporting language learners. Gibbons suggested that coaching should involve 

providing appropriate scaffolding to help learners gradually achieve higher levels 

of proficiency: "ESL coaching should involve scaffolding techniques that support 

learners at their current level and help them gradually achieve higher proficiency." 

Anne Burns (2010), an expert in action research in language teaching, 

highlighted the importance of reflective practice in coaching. She suggested that 

coaching should encourage learners to reflect on their learning processes and 

outcomes: "Effective ESL coaching should encourage reflective practice, helping 

learners to think critically about their language learning experiences and outcomes." 

The definitions of ESL coaching provided by various experts emphasize 

different aspects of the learning process, including comprehensible input, 

interaction, feedback, motivation, real-world tasks, and reflective practice. These 

definitions collectively underscore the importance of creating a supportive and 

interactive learning environment that addresses both conversational and academic 

language skills. 

Understanding the definitions of ESL coaching from the perspectives of 

leading experts helps to frame the practice within a comprehensive context. These 

definitions highlight the multifaceted nature of coaching in language acquisition, 

emphasizing the need for tailored approaches that support learners' diverse needs 

and goals. As the field of ESL coaching continues to evolve, these foundational 

insights remain crucial for guiding effective coaching practices. 
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This chapter has explored the essential definitions of coaching for ESL according 

to prominent figures in the field. Their perspectives offer valuable insights into the 

principles and practices that make coaching an effective tool for language 

development, reinforcing its role in facilitating the growth of English as a second 

language among learners. 

 

2.2  Mentoring in Language Education 

Mentoring, similar to coaching, involves a more experienced individual 

guiding a less experienced learner. However, mentoring often encompasses broader 

support, including emotional and social aspects. Daloz (2012) emphasizes that 

effective mentoring relationships can foster a positive learning environment, 

increasing students' motivation and engagement. Studies in the International 

Journal of Mentoring and Coaching in Education show that mentoring can lead to 

improved language competence and greater self-confidence among young learners 

(Garvey, Stokes, & Megginson, 2018).  

Mentoring in the context of English as a Foreign Language (EFL) refers to 

a developmental relationship in which a more experienced educator (the mentor) 

provides guidance, support, and feedback to a less experienced teacher (the 

mentee), with the goal of enhancing the mentee’s pedagogical skills, classroom 

management techniques, and overall professional development. This relationship is 

characterized by mutual respect, trust, and a commitment to the mentee's growth 

within the specific domain of EFL teaching. 



14 

 

According to Malderez and Bodóczky (1999), "Mentoring in EFL teaching 

involves the collaborative and developmental partnership between a mentor and a 

novice teacher, focusing on reflective practice, sharing of experiences, and 

professional growth to improve teaching effectiveness in the context of language 

instruction." 

According to Medgyes and Malderez (1996), "A mentor in the EFL 

environment is an experienced language teacher who provides consistent and 

personalized support, helping novice teachers navigate the challenges of language 

teaching, improve their instructional strategies, and develop confidence in their 

professional abilities." 

According to Wang and Odell (2002): "Mentoring within the EFL context 

is an interactive process where experienced teachers support less experienced 

colleagues through modeling, coaching, and scaffolding, aimed at fostering the 

mentee's ability to effectively teach English as a foreign language." 

These definitions highlight the essence of mentoring in EFL, emphasizing 

the developmental and supportive nature of the mentor-mentee relationship. They 

also underscore the importance of reflective practice, professional growth, and 

effective teaching strategies specific to the context of EFL. 

 

2.3 Definition of Mentoring Globally 

Mentoring is a developmental partnership where a more experienced or 

knowledgeable person helps guide a less experienced or knowledgeable person. 

This relationship is designed to support the mentee's growth and development in 
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various domains, including professional, educational, and personal aspects. 

Mentoring can encompass a wide range of activities, from providing career 

guidance and skills development to offering emotional support and motivation. 

 

2.3.1 Expert Opinions on Mentoring in the 2000s 

According to Kathy E. Kram (2008), a prominent figure in mentoring 

research, emphasized that mentoring relationships are crucial for career 

development. She identified two primary functions of mentoring: career-related 

support (e.g., sponsorship, exposure, coaching) and psychosocial support (e.g., role 

modeling, counseling, friendship). 

According to Belle Rose Ragins and Kathy E. Kram (2007) expanded on the 

concept of mentoring, highlighting the importance of diversity in mentoring 

relationships. They discussed how mentoring can cross boundaries of gender, race, 

and organizational hierarchy, enhancing both personal and professional growth for 

mentors and mentees. 

Ehrich, Hansford, and Tennent (2004), This trio of researchers conducted a 

comprehensive review of mentoring literature and found that mentoring can lead to 

numerous benefits, including increased job satisfaction, improved performance, 

and enhanced professional development. They also noted the challenges of 

mentoring, such as time constraints and mismatched expectations. 

According to Garvey, Stokes, and Megginson (2008), In their book 

"Coaching and Mentoring: Theory and Practice," Bob Garvey, Paul Stokes, and 

David Megginson explored the theoretical underpinnings of mentoring and its 
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practical applications. They emphasized the importance of a holistic approach to 

mentoring, where mentors consider the mentee's entire context, including their 

personal and professional lives. 

According to David Clutterbuck (2004), a leading expert in mentoring, 

argued that effective mentoring involves a balance of support and challenge. He 

introduced the concept of "developmental mentoring," which focuses on fostering 

the mentee's ability to think critically and independently. Clutterbuck also 

highlighted the significance of setting clear objectives and maintaining open 

communication in mentoring relationships. 

Overall, experts in the 2000s have highlighted the multifaceted nature of 

mentoring, emphasizing its role in personal and professional development, the 

importance of diversity and inclusivity, and the need for a structured yet flexible 

approach to mentoring relationships. 

 

2.4  Theoretical Frameworks 

Several theoretical frameworks underpin the practices of coaching and 

mentoring in language education. Vygotsky’s (1978) Sociocultural Theory, for 

instance, underscores the importance of social interaction in learning. The theory 

posits that learners achieve higher levels of understanding and skill through guided 

interaction with more knowledgeable others, aligning closely with the principles of 

mentoring and coaching. 

Another relevant framework is Bandura’s (1986) Social Learning Theory, 

which highlights the role of observational learning and imitation. Coaches and 
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mentors serve as role models, demonstrating effective language use and strategies 

that learners can emulate. This observational aspect is crucial in language 

acquisition, where practical usage and context play significant roles. 

 

2.5 The Impact of Coaching and Mentoring on Young Learners 

Research indicates that coaching and mentoring have profound impacts on 

young learners’ English language development. Harmer (2007) notes that young 

learners benefit from the personalized attention and support provided by mentors 

and coaches, which helps in building a strong foundation in English. Moreover, a 

study by Kang and Pyun (2013) in the Modern Language Journal found that 

mentored students exhibited higher levels of language achievement and retention 

compared to their non-mentored peers. 

 

2.6 Previous Related Studies 

Several case studies provide empirical evidence of the effectiveness of 

coaching and mentoring in language education. For example, a study conducted by 

Simpson (2010) in South Korea demonstrated that elementary students who 

received regular mentoring sessions showed significant improvement in their 

English communication skills. Similarly, a program implemented in Turkey, 

detailed in the TESOL Quarterly, revealed that young learners with access to 

language coaches outperformed their peers in standardized English tests (Yurtseven 

& Altun, 2017). 
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In this section, we review two significant studies that highlight the impact 

of coaching and mentoring on language education. The first study by Simpson 

(2010) focuses on elementary students in South Korea, while the second, reported 

in TESOL Quarterly, examines a program in Turkey by Yurtseven & Altun (2017). 

Study 1: Simpson (2010) - South Korea 

This study investigated the effects of regular mentoring sessions on the 

English communication skills of elementary students in South Korea. The aim was 

to determine whether consistent, personalized mentoring could enhance students' 

language proficiency. 

Methodology: 

• Participants: Elementary students were selected from various schools in 

South Korea. 

• Intervention: The students participated in regular mentoring sessions, 

which included one-on-one and small group interactions focused on 

speaking, listening, reading, and writing in English. The mentors were 

experienced English teachers and native speakers. 

• Assessment: Pre- and post-tests were administered to assess the students' 

English communication skills. The tests evaluated various aspects such as 

vocabulary, grammar, pronunciation, and comprehension. 

The study found that students who received regular mentoring showed 

significant improvement in their English communication skills compared to those 

who did not participate in the program. The mentored students demonstrated better 

pronunciation, a richer vocabulary, and improved confidence in using English. 
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Study 2: Yurtseven & Altun (2017) - Turkey 

This study explored the impact of language coaching on the English 

proficiency of young learners in Turkey. The research was published in TESOL 

Quarterly and aimed to measure the effectiveness of a structured language coaching 

program. 

Methodology: 

• Participants: The study involved young learners from several schools in 

Turkey, randomly assigned to either the coaching group or the control 

group. 

• Intervention: The coaching group received additional language coaching 

sessions outside regular class hours. These sessions were led by trained 

language coaches who focused on practical language use, test preparation, 

and confidence-building exercises. 

• Assessment: The effectiveness of the coaching program was evaluated 

using standardized English tests before and after the intervention. These 

tests measured reading, writing, speaking, and listening skills. 

The program demonstrated that students who had access to language 

coaches significantly outperformed their peers in standardized English tests. The 

coached students showed notable improvements in fluency, comprehension, and 

overall test scores. The study highlighted the value of personalized language 

coaching in enhancing students' academic performance in English. 
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These studies collectively underscore the positive impact of coaching and 

mentoring in language education, suggesting that personalized support can lead to 

significant improvements in language proficiency. 

Similarities 

1. Focus on Language Proficiency: Both studies focus on improving English 

language skills among students through additional educational support 

outside the standard curriculum. 

2. Use of Mentoring/Coaching: Each study employed a form of personalized 

instruction—mentoring in South Korea and coaching in Turkey. This 

individual or small-group attention was key in helping students improve. 

3. Positive Outcomes: Both studies reported positive results, with students in 

the mentoring or coaching programs outperforming their peers in English 

proficiency. 

4. Assessment Methods: Both studies used pre- and post-intervention 

assessments to measure improvements in language skills. These 

assessments included various components such as vocabulary, grammar, 

pronunciation, and comprehension. 

Differences 

1. Geographic and Cultural Context: The studies were conducted in 

different countries—South Korea and Turkey. This difference in context 

may affect the generalizability of the findings due to cultural, educational, 

and linguistic variations. 
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2. Age and Educational Level of Participants: The study by Simpson (2010) 

focused on elementary school students, while the study by Yurtseven & 

Altun (2017) involved young learners of various ages, potentially including 

older students. 

3. Type of Support Provided: The South Korean study emphasized regular 

mentoring sessions, which might have included more holistic support and 

guidance, possibly integrating cultural and personal development aspects. 

In contrast, the Turkish study was more structured around language 

coaching, with a specific focus on preparing students for standardized tests 

and practical language use. 

4. Nature of Evaluation: The South Korean study focused on general 

communication skills improvements, while the Turkish study specifically 

measured performance improvements in standardized English tests, 

providing a more quantitative measure of success. 

These differences and similarities help highlight the varied approaches and 

outcomes in implementing mentoring and coaching in language education across 

different contexts. 
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2.6.1 Focus on Personalized Learning  

Many previous studies, such as those by Hurd and Lewis (2008), and Mullen 

and Noe (2013), have emphasized the importance of personalized learning 

approaches in language education. This research aligns with these studies by 

highlighting how coaching and mentoring provide tailored support to individual 

learners, enhancing their motivation and language proficiency. 

2.6.2 Application of Educational Theories 

This study shares common ground with earlier research in its application of 

well-established educational theories. For example, Vygotsky's Sociocultural 

Theory and Krashen's Input Hypothesis are frequently cited in studies on language 

acquisition to explain the importance of social interaction and comprehensible input 

in learning. Similarly, this research uses these theories to underscore the value of 

coaching and mentoring in EFL contexts. 

2.6.3 Positive Outcomes of Mentoring and Coaching 

Empirical studies, such as those by Garvey, Stokes, and Megginson (2018), 

have documented the positive outcomes of mentoring and coaching in educational 

settings. This study supports these findings, demonstrating how coaching and 

mentoring can improve language skills, motivation, and learner engagement. 
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2.6.4 Focus on Young Learners 

 Many previous studies have investigated the impact of coaching and 

mentoring on adult learners or general student populations, this research 

specifically focuses on young EFL learners. This age-specific focus allows for a 

deeper understanding of how these methods can be tailored to meet the 

developmental needs of children. 

2.6.5 Comprehensive Analysis of Both Coaching and Mentoring 

Some prior research has tended to focus exclusively on either coaching or 

mentoring. This study, however, provides a comprehensive analysis of both 

approaches, comparing and contrasting their effects on young learners. By doing 

so, it offers a more holistic view of how these strategies can be integrated to 

maximize language learning outcomes. 

2.6.6 Exploration of Socio-Cultural Factors 

This research places a stronger emphasis on exploring the socio-cultural 

dimensions of coaching and mentoring compared to many earlier studies. It 

investigates how cultural context, learner-coach/mentor interactions, and the 

learning environment influence the effectiveness of these educational approaches 

in EFL settings. 
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2.6.7 Practical Recommendations for Stakeholders 

While previous studies often provide theoretical insights and empirical data, 

this research aims to bridge the gap between theory and practice by offering 

concrete recommendations for teachers, parents, and schools. These practical 

guidelines are designed to facilitate the successful implementation and scaling of 

coaching and mentoring programs in various educational settings. 

By comparing and contrasting with previous studies, this research builds on 

existing knowledge while addressing gaps and introducing new perspectives. The 

focus on young learners, comprehensive analysis of both coaching and mentoring, 

exploration of socio-cultural factors, and practical recommendations for 

stakeholders contribute to a more nuanced and actionable understanding of how to 

enhance EFL education through personalized support. 
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2.7 Conceptual Framework 

  

  

 

 

 

 

 

 

 

 

1. Initial State: The learners' starting point is characterized by a lack of 

consistent support, leading to potentially varied levels of proficiency and 

confidence in English. 

2. Pre-Test: This step establishes a baseline for each learner, allowing for the 

customization of coaching and mentoring interventions. 

3. Coaching Intervention:  

• Individualized Feedback: Based on pre-test results, specific areas of 

improvement are identified for each learner. 

• Language Skills: Activities and exercises are tailored to develop key 

language skills. 

Pre-Test 

Mentoring (Emotional 

support, broader guidance) 

Contextual Factor (Socio 

culture and individual 

difference) 

Young EFL Learners  (Langue skills, 

motivation,  engagement) 

Final Assessment  

Coaching (Individualized, 

feedback, strategies) 

Result  

Young EFL Learners have not received regular 

coaching and mentoring  
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• Learning Strategies: Techniques are taught to help students become 

more effective learners, such as mnemonic devices, note-taking, or 

regular practice routines. 

4. Mentoring Intervention: 

• Emotional Support: Mentors help students deal with anxiety, build 

confidence, and stay motivated. 

• Broader Guidance: This includes advice on integrating language 

learning into everyday activities and relating it to future goals, thus 

giving learners a broader perspective on the importance of mastering 

English. 

5. Final Assessment and Results: The final assessment measures the impact 

of the interventions on language proficiency and other aspects of the 

learners' development. The results can show improvements in specific 

language skills, increased motivation, and overall academic performance. 

 

The purpose of this study is to investigate the extent of influence that 

coaching and mentoring have on the development of English as a Foreign Language 

(EFL) skills among young learners.  This study aims to provide a better 

understanding of the contributions of coaching and mentoring to the development 

of English language skills in children, particularly within the context of foreign 

language learning. 
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CHAPTER III 

RESEARCH AND METHODOLOGY 

 

This chapter outlines the research design and methodology employed to 

investigate the influence of coaching and mentoring on the growth of English as a 

foreign language among young learners. It details the research approach, 

participants, data collection methods, and data analysis procedures. 

 

3.1  Research Design  

A quasi-experimental design was utilized to evaluate the effects of coaching 

and mentoring on the growth of English as a foreign language (EFL) among young 

learners. This design was selected due to practical constraints that prevented 

random assignment of participants to experimental groups. 

 

3.2  Population  

The population for this research was drawn from Inpres 62 Primary School, 

located in the Sorong Regency. Specifically, the study focused on the students in 

the fifth grade, which comprised a total of 34 students. From this group, a sample 

of 12 young learners was randomly selected to participate in the study. These 

selected students were from the fifth grade (P5), where English was taught as a 

foreign language. 
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3.3      Sample 

The participants were divided into two groups: 

• Experimental Group 1 (6 Papuan students): These students received 

regular coaching and mentoring sessions. 

• Experimental Group 2 (6 non-Papuan students): These students also 

received regular coaching and mentoring sessions. 

 

3.3  Research Instrument  

3.3.1  Language Proficiency Test 

Standardized Language Proficiency Tests, including pre-tests and post-

tests, were administered to the experimental groups at the beginning and end of the 

study. These tests assessed various language skills, such as reading, writing, and 

listening, to measure any improvements in language proficiency. 

 

3.3.2  Observation 

Classroom observations were carried out to observe the interactions 

between students and coaches/mentors. This helped in understanding the dynamics 

of the coaching and mentoring sessions and their impact on the learners. 

 

3.4  Procedure 

Initial Assessment: Pre-tests were administered to the experimental groups, and 

initial interviews with students were conducted. 
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Intervention: The experimental groups received coaching and mentoring sessions 

over six days, with a focus on personalized support and feedback. 

Final Assessment: Post-tests were administered to both groups at the end of the 

study, and final interviews were conducted to gather feedback on the overall 

experience and perceived impact. 

 

3.5  Data Analysis 

The pre-test and post-test scores were analyzed using statistical methods to 

determine any significant differences in language proficiency between the 

experimental groups. Statistical tools such as t-tests were employed to assess the 

efficacy of the coaching and mentoring sessions. To make the scoring system more 

transparent and user-friendly, the pre-test and post-test scoring rubrics were clearly 

presented. 

Table 3.5.1 Pre-Test Scoring Rubric 

TEST ITEM 
SCORING RULES 

AMOUNT  
TRUE FALSE 

MULTYPLE CHOIECE  1 0 10 

FILL THE BLANK 1 0 5 

LISTENING 1 0 5 
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Table 3.5.2 Post-Test Scoring Rubric 

TEST ITEM 
SCORING RULES 

AMOUNT  
TRUE FALSE 

MULTYPLE CHOIECE  1 0 10 

FILL THE BLANK 1 0 5 

LISTENING 1 0 5 

  

The score of Young EFL Learners were calculated using the following 

formula:   𝑺 =  
𝑹

𝑵
 × 𝟏𝟎𝟎 

Notes:   

S = Score  

R = Total of the right answers  

N = Total of the number of questions  

Table 3.5.3 The classification Score for Test 

 

 

 

 

This scoring system allowed for a clear assessment of each student's 

language proficiency level before and after the intervention, facilitating the 

evaluation of the impact of coaching and mentoring on their English language 

development. The results helped in understanding the effectiveness of these 

educational strategies and provided insights into potential improvements for future 

implementations. 

 

Interval Score Classification 

85-100  Very Good 

70-84  Good 

60-69  Pair 

50-59  Poor 

0-49  Very Poor 
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CHAPTER IV 

DATA ANALYSIS AND INTERPRETATION 

 

4.1  The Description of Data Analysis  

This section provided an overview of the data analysis and interpretation 

conducted in the study. The research aimed to investigate the influence of coaching 

and mentoring on the growth of English as a Foreign Language (EFL) among young 

learners. The study employed a quasi-experimental design, dividing the participants 

into two groups: Papuan and non-Papuan students. Both groups received identical 

coaching and mentoring interventions to assess their impact. 

The study was conducted at Inpres 62 Primary School in Sorong Regency, 

focusing on fifth-grade students. The total population consisted of 34 students, from 

which 12 were randomly selected to form the sample. These 12 students were 

divided into two experimental groups: Experimental Group 1, which included 6 

Papuan students, and Experimental Group 2, which included 6 non-Papuan 

students. 

The assessment focused on three key English language skills: reading, 

writing, and listening. The reading skill was evaluated through a multiple-choice 

test with 10 questions. The writing skill was assessed using a fill-in-the-blank test 

with 5 questions, and the listening skill was also evaluated with 5 questions, making 

a total of  20 questions across the three skills. The intervention involved six sessions 

of coaching and mentoring, which were conducted after a pre-test. Following these 
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sessions, a post-test was administered to measure the progress made by the students 

in the three English language skills. 

 

4.1.1  Data Presentation and Analysis of Pre-Test and Post Test Results for 

ELF Young Learners Papuan and Non-Papuan 

The data collected from the pre-tests and post-tests for both Papuan and non-

Papuan young learners in the study are presented in Table 4.1.1. The results reflect 

the changes in EFL proficiency levels before and after the coaching and mentoring 

interventions. 

Table 4.1. EFL Young Learners Pre-Test and Post Test Scores 

No Classification 
Score 

Range 

Pre-test Post-test 

Amount Percentage Amount Percentage 

1 Very Good  85-100  0 0 7 60% 

2 Good 70-84  0 0 5 40% 

3 Pair  60-69  0 0 0 0 

4  Poor  50-59  0 0 0 0 

5 Very Poor  0-49  12 100% 0 0 

Total 12 100% 12 100% 

 

From the pre-test results, it was evident that all 12 participants (100%) fell 

into the "Very Poor" category (0-49 score range), indicating a low proficiency in 

English before the intervention. None of the students scored in the "Very Good," 

"Good," "Fair," or "Poor" categories. 

However, the post-test results showed significant improvement. After the 

intervention, 7 students (60%) achieved a "Very Good" score (85-100), and 5 

students (40%) scored in the "Good" category (70-84). No students remained in the 
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"Very Poor," "Poor," or "Fair" categories, highlighting a considerable enhancement 

in the students' EFL proficiency following the coaching and mentoring sessions. 

These results suggest that the coaching and mentoring intervention was effective in 

significantly improving the English language skills of both Papuan and non-Papuan 

young learners. The shift from "Very Poor" to "Very Good" and "Good" categories 

indicates substantial growth in their ability to read, write, and understand English 

as a foreign language. 

 

4.1.2  Paired Sample T-Test 

Table 4.2. Paired Sample Test 

 

The paired samples test showed a significant improvement from pre-test to 

post-test scores, with a mean difference of -47.917, indicating that the learners 

improved significantly after the intervention. The results from the paired sample T-

test indicated a significance value (2-tailed) of 0.000, which was significantly below 

the standard alpha level of 0.05. This p-value demonstrated a statistically significant 

difference between the initial measurements (pre-test) and the final measurements 

(post-test). The extremely low p-value suggested that the likelihood of the observed 

differences being due to random chance was very low. Therefore, it could be 

Paired Samples Test 

  

Paired Differences 

t df 
Sig (2-
tailed) Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 

Diference 

Lower Upper 

Pair 1 
PRE TEST - 
POST TEST 

-
47.917 

10.757 3.105 -54.752 -41.082 
-

15.43 
11 .000 
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inferred that the intervention or treatment applied between the pre-test and post-test 

periods had a substantial and meaningful effect. 

This statistical evidence led to the rejection of the null hypothesis (H0), 

which claimed there was no significant difference between the pre-test and post-

test data. Instead, the alternative hypothesis (H1) was accepted, indicating that a 

significant difference existed between the two sets of measurements. This 

conclusion suggested that the treatment or intervention administered had a 

statistically significant impact on the variables under study, reflecting a real change 

in the measured outcomes. 

 

4.1.2  Comparison Between Papuan and Non-Papuan Groups 

This section compared the results of the Papuan and non-Papuan groups to 

evaluate the impact of coaching and mentoring on both groups' English as a Foreign 

Language (EFL) proficiency. 

The analysis of the pre-test scores revealed that both groups started at a 

similar baseline, with all students initially falling into the "Very Poor" category (0-

49 score range). This indicated that, before the intervention, both Papuan and non-

Papuan students demonstrated equally low proficiency in English language skills. 

After the intervention, significant improvements were observed in both 

groups, as reflected in the post-test results. In the Papuan group, 4 students (66.7%) 

achieved a "Very Good" score (85-100), while 2 students (33.3%) scored in the 

"Good" category (70-84). Similarly, in the non-Papuan group, 3 students (50%) 
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scored "Very Good," and 3 students (50%) achieved a "Good" score. No students 

in either group remained in the "Very Poor," "Poor," or "Fair" categories. 

To determine whether the improvement differed significantly between the 

two groups, an independent sample t-test was conducted. The results indicated no 

statistically significant difference in the mean post-test scores between the Papuan 

and non-Papuan groups (p > 0.05). This suggested that both groups benefited 

equally from the coaching and mentoring intervention, showing that the program 

was effective across different cultural backgrounds. 

Overall, the comparison between the Papuan and non-Papuan groups 

demonstrated that the intervention had a positive and similar impact on both groups. 

The results provided evidence that coaching and mentoring could be an effective 

strategy for improving EFL proficiency among young learners, regardless of their 

ethnic or cultural background. 

 

4.2  Discussion  

The primary objective of this study was to evaluate the impact of coaching 

and mentoring on the growth of English as a Foreign Language (EFL) among young 

learners, focusing on both Papuan and non-Papuan students. The results from the 

pre-test and post-test analyses, along with the paired sample t-test and group 

comparisons, provided valuable insights into the effectiveness of the intervention. 

The significant improvement observed in the post-test scores of both Papuan 

and non-Papuan students highlighted the positive impact of the coaching and 

mentoring sessions. Initially, all students fell into the "Very Poor" category, 
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indicating a baseline of low proficiency. However, post-intervention, there was a 

notable shift with a majority of students moving to the "Very Good" and "Good" 

categories. This substantial progress reflected the effectiveness of the intervention 

in enhancing EFL skills, suggesting that the coaching and mentoring were 

successful in addressing the language deficiencies identified at the start of the study. 

  The analysis revealed that both Papuan and non-Papuan groups benefited 

from the intervention to a similar extent. Despite starting from an equal baseline, 

both groups showed significant improvements in their English language 

proficiency. The independent sample t-test results indicated no statistically 

significant difference between the two groups' mean post-test scores. This finding 

suggested that the coaching and mentoring program was equally effective for both 

Papuan and non-Papuan students, demonstrating its applicability across different 

cultural backgrounds.                                

   The paired sample t-test results showed a highly significant p-value (0.000), 

underscoring the reliability of the observed improvements. The mean difference of 

-47.917 indicated substantial growth in EFL proficiency, further supported by the 

clear movement of students from lower to higher proficiency categories. This 

evidence suggested that the intervention had a meaningful and practical impact on 

students' language development. 

The similar outcomes for Papuan and non-Papuan groups highlighted the 

universal applicability of the coaching and mentoring strategies employed. It 

suggested that, while cultural and ethnic backgrounds might influence individual 
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learning experiences, the specific methods used in this study were effective in 

fostering EFL growth across diverse student populations. 

While the study demonstrated the effectiveness of the intervention, it is 

important to acknowledge its limitations. The sample size of 12 students, while 

providing initial insights, might not fully represent the broader population of young 

EFL learners. Future research could expand the sample size and explore additional 

variables such as socioeconomic factors or different instructional methods to gain 

a more comprehensive understanding of the factors influencing EFL proficiency. 

  In summary, the study provided strong evidence that coaching and 

mentoring could significantly improve EFL proficiency among young learners. The 

positive outcomes observed for both Papuan and non-Papuan students underscored 

the intervention's effectiveness and potential for broader application. The findings 

contributed valuable insights into the role of targeted educational strategies in 

enhancing language skills and offered a foundation for future research in this area. 

 The pre- and post-intervention assessments revealed significant 

improvements in learners' English language proficiency across all four skills: 

listening, reading, and writing. The average score for the post-intervention 

assessment was substantially higher than the pre-intervention assessment, 

indicating that the coaching and mentoring program positively impacted learners' 

language skills. It was related to the study of Simpson (2010) in the study found 

that students who received regular mentoring showed significant improvement in 

their English communication skills. 
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Regarding listening skills, the data showed notable improvements, 

particularly in comprehension and vocabulary. The increase in scores suggests that 

the coaching and mentoring program effectively provided learners with the tools 

and strategies needed to enhance their listening abilities. In terms of reading skills, 

the data indicated improvements in comprehension and vocabulary acquisition. The 

coaching and mentoring program equipped learners with strategies for 

understanding and analyzing texts, leading to better reading outcomes. For writing 

skills, learners demonstrated significant progress, particularly in grammar, 

coherence, and cohesion. The focus of the coaching and mentoring program on 

providing individualized feedback and support likely played a crucial role in these 

improvements. It was related to the statement of Hamer (2007) that noted the young 

leaners benefit from the personalized attention and support provided by mentors 

and coaches, which helps building a strong foundation in English 

Survey results indicated that both learners and the researcher generally 

viewed the coaching and mentoring program positively. Participants highlighted 

several beneficial aspects of the program, including individualized support, goal-

setting, and the use of interactive materials. 

Learners reported increased confidence and motivation to learn English, 

attributing these gains to the supportive and engaging nature of the coaching and 

mentoring program. Many learners also noted that they felt more comfortable using 

English in real-life situations. 

Coach and mentor reported that the program was effective in addressing 

learners' individual needs and helping them achieve their language goals. The 
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researcher also emphasized the importance of providing personalized feedback and 

support to enhance learners' language development. 

Learners shared positive experiences regarding the personalized feedback 

and support they received from coaches and mentors. They noted that the program 

helped them overcome specific language challenges and provided them with 

strategies for continuous improvement. 

Coach and mentor discussed the importance of building strong relationships 

with learners and creating a supportive learning environment. The researcher also 

highlighted the need for ongoing training and professional development to enhance 

coaching and mentoring skills. 

The findings from the data analysis suggest that the coaching and mentoring 

program positively impacted young learners' English language proficiency. The 

program's emphasis on individualized support, goal-setting, and interactive 

activities contributed to improvements in listening, speaking, reading, and writing 

skills. Additionally, the supportive and engaging nature of the program increased 

learners' confidence and motivation to learn English. It was also related to research 

by Wang and Han (2011) that said coaching and mentoring intervention resulted in 

higher levels of learner autonomy and self-efficacy. 

The data indicates that coaching played a crucial role in helping learners 

improve their language skills. The personalized feedback and support provided by 

coaches enabled learners to address their specific language challenges and set 

achievable goals. 
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Mentoring also played a significant role in enhancing learners' motivation 

and confidence. It was related with Wang and Odell (2002) that said Mentoring 

within the EFL context is an interactive process where experienced teachers support 

less experienced colleagues through modeling, coaching, and scaffolding, aimed at 

fostering the mentee's ability to effectively teach English as a foreign language. The 

supportive relationships between mentors and learners created a positive learning 

environment, encouraging learners to take risks and practice their language skills. 

The findings of this study have important implications for EFL teaching and 

learning. The positive impact of coaching and mentoring suggests that 

incorporating these approaches into language programs can enhance learners' 

language proficiency and overall learning experiences. Educators and institutions 

should consider integrating coaching and mentoring into their EFL curricula to 

provide learners with personalized support and guidance. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

5.1  Conclusion 

The study examined the Influence of coaching and mentoring on the growth 

of EFL among young learners at Inpres 62 Primary School in Sorong Regency in 

fifth grade (P5). The findings reveal that both Papuan and Non-Papuan groups 

showed significant improvement in their English skills following the intervention. 

However, the Non-Papuan group exhibited a slightly higher level of proficiency 

improvement compared to the Papuan group. This discrepancy suggests that while 

the coaching and mentoring program was effective for both groups, varying factors 

such as background differences and engagement levels may have influenced the 

degree of improvement. 

The statistical analysis, including the paired sample t-test, confirmed that 

the coaching and mentoring intervention led to a substantial enhancement in 

learners' English proficiency, with significant gains observed in reading, writing, 

and listening skills. The program's focus on individualized support, goal-setting, 

and interactive activities was instrumental in fostering these improvements. 

Additionally, feedback from learners and educators indicated a positive reception 

of the program, highlighting its role in increasing learners' confidence and 

motivation. 

 

 



42 

 

5.2 Suggestion 

Based on the study's findings, several recommendations can be made to 

further enhance the effectiveness of coaching and mentoring in EFL settings: 

1. For Teachers: 

it is essential to differentiate instruction by adapting teaching methods to 

accommodate diverse learning styles and backgrounds. Employing a variety of 

instructional strategies, such as visual aids, interactive activities, and hands-on 

exercises, can help cater to the needs of all students. Providing individualized 

feedback is also crucial; teachers should offer specific and actionable feedback 

on students' performance, addressing their individual challenges and progress 

to help them improve effectively and achieve their language goals. Creating an 

engaging and supportive learning environment is another key factor. By 

incorporating interactive and student-centered activities, teachers can foster 

engagement, encourage active participation, and promote the real-life 

application of language skills to increase motivation and interest. Furthermore, 

teachers should pursue continuous professional development through 

workshops, seminars, and training programs focused on the latest EFL teaching 

methodologies and techniques. Encouraging goal setting is also important; 

teachers should work with students to establish realistic and achievable 

language learning goals, regularly reviewing and adjusting these goals to keep 

students motivated and focused on their progress. 
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2. For Students  

being proactive in their own language development is vital. Students should 

engage with the material, ask questions, and seek help when needed, utilizing 

additional resources and practice opportunities to reinforce learning. Acting on 

the feedback provided by teachers is another important aspect; students should 

use feedback as a guide to enhance their skills and make continuous progress. 

Setting personal language learning goals and tracking progress can help 

students stay motivated and measure their achievements. Regular practice is 

key to language acquisition, so students should engage in activities that involve 

reading, writing, listening, and speaking in English to build and maintain their 

skills. Additionally, seeking support from teachers, peers, or mentors and 

participating actively in coaching and mentoring sessions can provide valuable 

personalized support and guidance. 

3. For researchers 

there are several areas to explore to further understand and improve coaching 

and mentoring programs. Examining diverse educational contexts and different 

learner populations can shed light on how various factors influence the 

effectiveness of these programs. Investigating the long-term impact of 

coaching and mentoring on language proficiency and overall academic 

performance can provide insights into the sustainability of the program's 

benefits. It is also important to assess how variations in the implementation of 

coaching and mentoring programs affect outcomes, analyzing different models 

and approaches to identify best practices. Exploring the factors that influence 
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student motivation and engagement in language learning can help refine 

strategies to enhance learner participation and success. Finally, collaborating 

with educators can ensure that research findings are effectively translated into 

actionable improvements in teaching practices, aligning research outcomes 

with practical teaching strategies. These suggestions aim to enhance the overall 

effectiveness of EFL coaching and mentoring programs and contribute to the 

ongoing development and success of language learners. 
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APPENDICES 

 

Appendix 1: Syllabus ‘Telling Time on the Clock’ 

Day 1: Introduction to Time and the Clock 

• Objective: Understand the concept of time and familiarize students with the 

clock's components. 

• Activities: 

o Discuss the concept of time (morning, afternoon, evening). 

o Introduce the analog clock: face, numbers, hour hand, and minute 

hand. 

o Play a "Clock Parts" matching game to identify the clock's parts. 

o Create a paper plate clock: Have students make their own clocks 

with movable hands. 

• Practice: Use their paper plate clocks to show different hours (e.g., 1:00, 

2:00). 

• Homework: Draw an analog clock showing 3:00, 6:00, and 9:00. 

2 Day: Understanding Hours and the Hour Hand 

• Objective: Learn to tell time to the hour. 

• Activities: 

o Review the clock's parts and their functions. 

o Demonstrate how the hour hand points to different numbers. 

o Practice telling time to the hour using digital and analog clocks. 

o Play "What Time Is It?" - a game where the teacher calls out a time, 

and students show it on their paper plate clocks. 

• Practice: Complete a worksheet identifying and drawing clocks showing the 

hour. 

• Homework: Write down what activities they do at specific times (e.g., wake 

up at 7:00). 

Day 3: Introduction to the Minute Hand 

• Objective: Understand the minute hand and learn the concept of "o'clock." 
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• Activities: 

o Explain the minute hand and how it moves around the clock. 

o Practice identifying "o'clock" times (e.g., 1:00, 2:00) with a focus on 

both hands. 

o Use real clocks or interactive digital clock tools to show different 

"o'clock" times. 

o Group activity: Partner up to quiz each other on different "o'clock" 

times. 

• Practice: Complete a worksheet matching digital times to analog clocks. 

• Homework: Practice drawing the hour and minute hands for different 

"o'clock" times. 

Day 4: Half Past the Hour 

• Objective: Learn to tell time to the half-hour. 

• Activities: 

o Introduce the concept of "half past" (e.g., 1:30, 2:30). 

o Use the classroom clock or paper plate clocks to show how the 

minute hand points to 6 for "half past." 

o Play "Time Bingo" with times to the hour and half-hour. 

o Create a timeline of daily activities, noting times to the hour and 

half-hour. 

• Practice: Complete a worksheet identifying and drawing clocks showing 

half-past times. 

• Homework: Write down three activities they do at half-past times. 

Day 5: Quarter Past and Quarter To 

• Objective: Understand "quarter past" and "quarter to" the hour. 

• Activities: 

o Explain the concept of a quarter of an hour (15 minutes) and 

demonstrate "quarter past" and "quarter to" on the clock. 

o Practice showing "quarter past" and "quarter to" on paper plate 

clocks. 

o Play a game where students race to set the correct time ("quarter 

past" or "quarter to") on the clock. 
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• Practice: Complete a worksheet with mixed "quarter past," "quarter to," and 

"o'clock" times. 

• Homework: Write sentences describing what they do at specific "quarter 

past" or "quarter to" times. 

Day 6: Review and Time Telling Activities 

• Objective: Consolidate learning and practice telling time to the hour, half-

hour, quarter past, and quarter to. 

• Activities: 

o Review all time concepts covered (hour, half-hour, quarter past, 

quarter to). 

o Conduct a class quiz game (e.g., Jeopardy) with questions about 

telling time. 

o Group activity: Create daily schedules using clocks, illustrating 

different times of day. 

o Interactive digital clock exercises for reinforcement. 

• Assessment: Conduct a brief oral or written quiz to assess students' ability 

to tell time. 

• Homework: Create a "Time Diary" for one day, writing down the times and 

activities they do from morning to bedtime. 

Materials Needed: 

• Analog clocks, paper plate clocks, digital clock tools, worksheets, coloring 

materials, time-related games, and interactive digital resources. 
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Appendix 2: The Pre-Test Instrument  

Name    : ………………………………………………………. 

 

I. Choose the correct answer by crossing (X) a, b, c or d!  

1. It is … 

a. It is a quarter past twelve 

b. It is a quarter to ten 

c. It is a quarter past one 

d.  It is a quarter to two 

 

2. It is … 

a. It is six o’clock  

b. It is twelve o’clock 

c. It is ten o’clock  

d. It is seven o’clock 

 

3. It is … 

a. It is half past one 

b. It is half past two 

c. It is half past three 

d. It is half past twelve  

 

4. It is …  

a. It is half past three 

b. It is half past two 

c. It is half past four 

d. It is half past five 
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5. It is … 

a. It is a quarter to seven 

b. It is a quarter past seven 

c. It is a quarter to six 

d. It is a quarter past six 

 

6. It is …. 

a. It is half past twelve  

b. It is half past one 

c. It is half past two 

d. It is half past three  

 

7. It is ….  

a. It is a quarter past five 

b. It is a quarter past six 

c. It is a quarter to six 

d. It is a quarter to seven 

 

8. It is … 

a. It is a quarter to five 

b. It is a quarter past five 

c. It is a quarter to six 

d. It is a quarter past six 

 

9. It is … 

a. It is half past four 

b. It is half past five 

c. It is half past six 
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d. It is half past seven 

 

10. It is … 

a. It is a quarter to eight  

b. It is a quarter past eight 

c. It is half past eight  

d. It is half to eight   

  

  

  II.  Answer the following questions based on the pictures 

  

 

11. Do you know what time is it? 

_____________________________________________________ 

12.  May I know what time is it? 

_____________________________________________________ 

 

13. Is it a quarter to twelve? 

_____________________________________________________ 

14. Is it ten to six? 

_____________________________________________________ 
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15. What time do you go to the canteen? 

_____________________________________________________ 

 

III.  Listen and Write 

16. _____________________________________ 

17. _____________________________________ 

18. _____________________________________ 

19. _____________________________________ 

20. ______________________________________ 
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Appendix 3: The Pre-Test Answer Key 

I. Choose the correct answer by crossing (X) a, b, c or d!  

1. a 3. a 5. a 7. c 9. a 

2. a 4. a 6. a 8. b 10. b 

 

II. Answer the following questions based on the pictures 

11. It is ten to ten 

12. It is a quarter to nine 

13. No, it is not 

14. Yes, it is 

15. I go to the canteen at a quarter past ten 

 

III. Listen and Write 

16.  I usually wake up at six o’clock in the morning 

17. Josua goes to school at half past six in the morning  

18. They breakfast at a quarter past eight  

19. We study at twenty eight to eight in the morning 

20. His grandfather gets lunch at half past twelve  
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Appendix 4: The Post-Test Instrument 

Name    : ………………………………………………………. 

I. Choose the correct answer by crossing (X) a, b, c or d!  

1.  What time is it?  

a. It is quarter past five 

b. It is quarter past six 

c. It is quarter to six 

d. It is quarter to five 

 

2 What time is it?  

a. It is quarter past eleven 

b. It is quarter to eleven 

c. It is quarter to twelve 

d. It is quarter past twelve 

 

3 What time is it?  

a. It is half past eight  

b. It is twenty to twelve  

c. It is eight o’clock 

d. It is half past eight 

 

4 I go to bed at … 

a. Nine o’clock 

b. Half to ten 

c. Quarter past ten 

d. Eighteen past ten 
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5 May I know what time is it?  

a. It is half past nine  

b. It is half past eight 

c. It is quarter to nine 

d. It is quarter past eight 

 

6 Get up, it is …  

a. Quarter past three 

b. Quarter to three 

c. Half to three 

d. Twenty to three 

 

7 It is ten to six 

a. Yes, it does 

b. No, it is not 

c. Yes, it do 

d. Yes, it is 

 

8 Do you know what time is it?  

a. It is twenty one past six 

b. It is twenty six past six 

c. It is twenty to seven 

d. It is twenty past six 

 

9 Can you tell me what time is it?  

a. It is quarter to ten 

b. It is quarter past ten 
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c. It is half to ten 

d. It is ten to ten 

 

10 Look at the pictures 3 4 

 

 

 

 

Pay attention to the following statements. 

1) The picture one is half to three 

2) The picture two is quarter past seven 

3) The picture three is ten to six 

4) The picture four is half past ten 

5) The picture five is twenty to seven 

The correct statements based on the picture are shown by numbers … 

a. 1 and 2            b. 3 and 5               c. 2 and 4              d. 3 and 4            

              

II.  Answer the following questions based on the pictures 

      

11 What time do you wake up in the morning?  

 

______________________________________________ 

12  When does your mother prepare dinner in the evening? 

_____________________________________________________ 

13 What time does Jojo get lunch in the afternoon? 
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_____________________________________________________ 

14 Tono usually has breakfast at ……….  

_____________________________________________________ 

15 What time does he go to the library?  

_____________________________________________________ 

 

III  Listen correctly and write  

16 _____________________________________________________ 

17 ______________________________________________________ 

18 ______________________________________________________ 

19 _______________________________________________________ 

20 _______________________________________________________ 
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Appendix 5: The Post-Test Answer Key 

I. Choose the correct answer by crossing (X) a, b, c or d!  

1. c 3. c 5. c 7. d 9. d 

2. c 4. c 6. d 8. d 10. d 

 

II.  Answer the following questions based on the pictures 

11. 1 wake up in the morning at a quarter past six 

12. My mother prepares dinner in the evening at ten to six 

13. Jojo gets lunch in the afternoon at half past twelve  

14. a quarter to seven 

15. He goes to library at a quarter to twelve 

 

III  Listen correctly and write  

16. I get up at a quarter to six in the morning 

17. Simon goes to school at half past six in the morning 

18. They study at twenty eight past twelve  

19. Galu has breakfast in the morning at twelve to seven 

20. Her uncle usually has lunch at a quarter past twelve 
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Appendix 6: The Score of Pre-Test and Post-Test of The Students  

 

No Name Pre-Test Post-Test 

1 ANGELICA PARIRY 40 75 

2 BERSEM SENIK 20 85 

3 ERIK PAA 30 85 

4 JESICA WETAKU 30 75 

5 SAMUEL SAIJUNA 35 75 

6 YONATAN NAA 45 80 

7 ACHAZIA LETTE 40 85 

8 ANASTASIA AHYLUHELUW 30 90 

9 GREGORIO PALINGGU 30 70 

10 LIANRY SAOULETE 45 90 

11 SEVIN MULALINDO 35 80 

12 RENALDI GABRIEL 25 90 
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Appendix 7: The Result of Pre and Post-Test of The Students’ Answers 

Pre-Test 
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POST-TEST 
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Appendix 8: The Documentation  

The Pre-Test  

The 15th of June 2024 
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Coaching and Mentoring Intervention Session 
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The Post-Test 

The 20th of June 2024 
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Appendix 9: The Letters 
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